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Abstract!!!
Since the enforcement of United Nations Educational, Scientific and Cultural 
Organization’s (UNESCO) Salamanca Statement, which advocates the importance of 
equal access, participation and education for all learners irrespective of their gender, race 
or disabilities, many international education sectors have adopted inclusive schooling. 
However, researches have found that the teachers face a lot of difficulties during the 
implementation of inclusive schooling.  Therefore, this comparative study explored 
teachers’ beliefs and practices of including students with Special Educational Needs 
(SEN) in the mainstream classroom. More importantly, the study investigated whether 
teachers’ beliefs were aligned to their practices.  
 
A comparative, ethnographic, case study including three primary schools in Hong 
Kong and one primary school in Victoria, Australia were adopted in order to investigate 
teachers’ beliefs and practices.  Classroom observations, interviews and questionnaires 
were conducted in order to collect data.  
 
The results of the study showed that numerous factors that exist in the school such 
as availability of support, teaching resources, types of disabilities and quality of 
professional development workshops influenced teachers’ beliefs on inclusion. This, in 
return, affected the success of inclusive practices in the classroom. The findings of the 
study suggest that more support and quality training courses should be provided to 
teachers to help them cater for diversity in the classroom.  
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Background0Chapter!1!
1.1 Background!!!!
From segregation to integration and now towards inclusion, students with Special 
Educational Needs (SEN) have been fighting a tough battle when it comes to receiving 
equal the rights to education. The former two notions, segregation and integration, are 
viewed as “unsuccessful educational models” since they failed to accommodate SEN 
learners in the education system (Caterson, 2010). As a result, in 1994, over 90 
governments came together to sign the United Nations Educational Scientific and 
Cultural Organization’s (UNESCO) Salamanca Statement. The statement advocates the 
importance of equal access, participation and education in schools for learners regardless 
of their race, culture, ethnicity and ability (Forlin, 2006). The impact of the statement has 
been influential, as it has brought about serious global commitment in the move towards 
providing more inclusive learning environments in schools (Feng, 2010). Despite the 
serious commitment to the Statement, a significant number of international studies on 
inclusion have found schools facing challenges in the areas of “policy implementation as 
well as in theory, research and practice” (Feng, 2010, p.7).  
 
The history of special education in Hong Kong can be traced back to over a century 
ago. Prior government interference, religious and charitable organizations were groups 
managing learners with disabilities (Poon-McBrayer, 2004). It was not until the 1960s 
when more attention was given to special education and the number of special schools in 
the city began to grow (Poon-McBrayer, 2004).  While the special education sector 
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continued expanding, integration of SEN learners into the mainstream classroom was 
formally introduced in the 1970s, albeit minimal support from the government (Poon-
McBrayer, 2004).  It was not until the handover to China in 1997 when integration began 
to be seriously implemented. This was due to the passing of the 1996 Disability 
Discrimination Ordinance, which required schools to accept students regardless of their 
disability (Forlin, 2007). Inclusive schooling began to be promoted after Hong Kong 
joined international communities to sign the Salamanca Statement. The effect of the 
Statement has brought about many changes to the education policies and practices in the 
city mainly with the aims of providing inclusive schooling that accommodates and 
addresses to the needs of all learners in a regular classroom (Forlin, 2007).  
 
With the implementation of new educational philosophies befalls new challenges for 
educators. As previously stated, international research conducted on inclusive schooling 
highlights a range of difficulties experienced by schools. The case is Hong Kong is 
unanimous. According to a research conducted by the Equal Opportunities Commission 
(EOC), over 50% of the interviewed teachers were unfamiliar with Code of Practices 
under the ordinance for inclusion and most of them were unaware of the support provided 
to schools (EOC, 2012). In addition, 40% of the teachers had little knowledge about 
inclusion (EOC, 2012). The role of teachers in providing inclusive schools is crucial. 
Therefore, these figures are worth noting as they may have direct influences on the 
successful implementation of inclusive education in Hong Kong.  
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1.2 Purpose!of!the!study!!
The purpose of this study aims to explore the current situation regarding the inclusion 
of SEN learners in mainstream Hong Kong classrooms. Although various stakeholders in 
the education system such as the education bureau, school principals and parents play a 
crucial role in advocating inclusive practices, the success of implementing an inclusive 
education curriculum largely depends on the quality of teaching and learning (Slee, 
2001). Therefore, providing quality education to SEN learners is the central responsibility 
of teachers as they are perceived to be the “primary agents in the implementation of the 
philosophy of inclusive practices” (Subban & Sharma, 2006, p.43). They are expected to 
meet the evolving expectations of inclusive classrooms by adjusting their teaching 
pedagogies as well as by being “psychologically and practically prepared to take on the 
dynamic role of inclusive educator” (Subban & Sharma, 2006, p.43). More importantly, 
their views on inclusive education influences their behavior and attitudes towards SEN 
learners (Hammong & Ingalls, 2003). Therefore, they are selected as the subjects of 
investigation in this study as they can provide a better picture of the situation of inclusion 
in classrooms.   
  
The study also takes a comparative approach by comparing teachers’ perspectives in 
Hong Kong and Victoria, Australia. The state of Victoria in Australia is selected for as it 
has taken an active role in establishing an education system that provides opportunities 
for learners with disabilities to attend mainstream schools (Wu and Komesaroff, 2007). 
Being an advocate of inclusive education, the Victorian education system has gone 
through multiple developments throughout the years with great influences from different 
policy reports such as “The Ministerial Report of Educational Services for the Disabled (1984), 
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The Cullen-Brown Report (1993) and more recently, the Blueprint for Government Schools in 
Victoria (2003)” (Subban & Sharma, 2006, p.42). Therefore, it seems prudent to compare Hong 
Kong teachers’ beliefs and practices with teachers in Victoria as the state has had significant 
developments and experiences in inclusive education. 
 
1.3 Motivation!for!the!study!!!
My motivation for this study comes from my teaching experience in the second year 
of my undergraduate studies and my internship in Australia. For my first teaching 
practice in year two, I was placed in a school that catered for learners with SEN in the 
mainstream classroom. I was assigned a class with three special needs learners. Although 
I whole-heartedly wanted to make a difference for my learners who needed special 
attention but due to my limited knowledge in catering for diversity, I was unable to 
provide them with the best learning environment. A stronger driving force that fuelled the 
fire in me to learn more about special needs was a learner study assignment I had to do. I 
selected a boy diagnosed with Autism, to be my learner in the assignment. It was a 
privilege to be able to interview his mom for my assignment as it gave me a better picture 
about the boy’s situation at school. His mother was in distress when she told me the harsh 
criticism she received from the boy’s the school gives her about his performances. She 
believes that the school did not seem to understand his learning needs. She was worried 
about his future and has been thinking about withdrawing his son from mainstream 
education. I believe this is not a single unique case, but a situation that can be witnessed 
across some Hong Kong classrooms as I have been in classrooms where SEN learners are 
ignored.  
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In addition, the opportunity to be selected for the Undergraduate Research Fellowship 
Program from the University of Hong Kong was another experience that inspired me to 
conduct this study. During the internship, I was able to meet professionals who have been 
working for many years in the field of inclusive education. The research internship 
played a huge role in contributing to my motivation and interest of doing a comparative 
study as I was able to observe excellent SEN support and inclusive practices during the 
school visits there, which made me realize how far behind Hong Kong is and the urgent 
need for our city to start seriously thinking about the issue of SEN learners in mainstream 
classrooms.  
 
1.4!Scope!of!the!study!!!
A qualitative case study was conducted in order to investigate teachers’ perspective 
on the issue of students with SEN in a mainstream classroom. The study comprises of 
three case studies from Hong Kong and one from Victoria, Australia, with each case 
study representing a primary school. The different case studies serve the purpose of 
making a comparison between the two educational contexts.    
 
Among the four case studies, one case study involved two primary school teachers 
teaching in an Australian primary school in the state of Victoria. The remaining three 
case studies each involved one teacher from three different Hong Kong primary schools. 
Data collection method comprised of three major methods. These included the 
distribution of questionnaires to learn about teachers’ beliefs, field notes from classroom 
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observations and interviews with teachers to gain more information and better understand 
their beliefs and practices.  
 
1.5 Research!questions!!!!
My observations from inclusive classroom settings throughout the years in my 
undergraduate study have helped the formulation of my research questions for this study. 
Information gathered in this study aim to add to the body of research concerning the 
implementation of the inclusive education policy in Hong Kong and any other 
educational contexts serving the policy. The following three research questions underpin 
this study: 
 
1) What factors contribute to shaping teachers’ beliefs of teaching learners with 
special educational needs in the mainstream classroom? 
2) Do teachers’ beliefs align to their inclusive practices in the classroom?   
 
 
 
 
 
 
 
  
 !
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Literature0Review0Chapter!2!
 
Inclusion refers to the provision of education to SEN learners in the same learning 
environment as those without disabilities (Kwong, 1999).  Schools are required to equip 
themselves according to the needs and abilities of the learners with special needs (Hall, 
1997). This is different from integration, where even though the SEN learners are placed 
in a mainstream school setting, the school focuses on fitting the learners in the school 
rather than accommodating the school for them (Hall, 1997).  
 
 Inclusion became internationally advocated after over 90 countries signed 
UNESCO’s Salamanca Statement in 1994, which recognized the importance of equal 
access, participation and education in schools for learners regardless of their race, culture, 
ethnicity and ability (Forlin, 2006). The Salamanca Statement defines students with SEN 
as those “with disabilities, impairments and learning difficulties” (Wu and Komesaroff, 
2007, p.130). 
 
2.1!Overview!of!the!history!of!inclusive!education:!The!Hong!Kong!Context!!
The beginning of Hong Kong’s development in special education can be dated 
back to the 1860s when charity organizations and religious groups “played a major role in 
building special schools and residential facilities to provide care and education for 
children with special needs” (Poon-McBrayer, 2004, p. 250). Although special schools 
began to establish and expand in the city, it was not until in 1960 when special education 
was given proper recognition after the establishment of the Special Schools Section in the 
9!
Education Department (Kwong, 1999).  Around a decade later, in 1977, Hong Kong 
formally introduced integration into its educational system after following the footsteps 
of the United Kingdom (Hui & Dowson, 2003). Despite the implementation of 
integration in mainstream schools, the Education Department failed to successfully 
integrate SEN learners over the next fifteen years (Hui & Dowson, 2003) due to their lack 
of interference and support (Poon-McBrayer, 2004).  
 
After the handover to the Chinese sovereignty in 1997, the Education Department 
took a step towards ensuring the success of integration in Hong Kong schools. The 
department developed and undertook a two-year Pilot Project on Integration to 
investigate how integration in mainstream schools can be made successful for learners 
with mild SEN  (Hui & Dawson, 2003; Forlin, 2007).  The project involved seven 
primary schools and two secondary schools (Forlin, 2007). The scheme supported 
schools in accommodating students with disabilities in mainstream classrooms through 
providing expenditure for curriculum resources and extra teaching staff (Poon-McBrayor, 
2012). Although the scheme sparked a controversy among different stakeholders, the 
Government continued to generously provide funding and support to more schools in 
order to continue implementing the scheme (Poon-McBravor, 2012). By the academic 
year 2005-2006, there were 68 primary schools and 37 secondary schools in this project, 
with the final outcome being  “the continued promotion of a whole-school approach to 
integration” (Forlin, 2007, p.67).   
 
Between the years 2000 to 2003, inclusive education began to become a more 
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talked-about issue in the education sector in Hong Kong. The Government increased its 
support for schools by investing more into teacher training courses, accommodation of 
schools and public examination in order to cater for the needs of SEN learners (Poon-
McBrayor, 2012). Towards the end of 2003, the Inclusive Education Implementation 
Guide was published and promoted equal opportunities for people with special 
educational needs in every aspect of life (Education Bureau, 2010). The whole-school 
approach suggested in the guide had “a much stronger focus on all staff sharing the 
responsibility of accommodating the needs of all students” in the aspects of “curriculum 
accommodation, differentiated teaching, peer support, cooperative learning, classroom 
support, and assessment accommodation” (Forlin, 2007, p.68).  
 
In addition, the New Funding Mode Plan was also introduced in the academic 
year 2003-2004, which enabled schools to receive “subsidies according to the number of 
SEN students and the severity of their problems” (EOC, 2012, p.6).  
 
2.2!Overview!of!the!history!of!inclusive!education:!The!Victoria,!Australia!
Context!!
The state of Victoria in Australia has had an extensive history when it comes to 
educational reform for learners with disability. In the early 1940’s, public schools were 
only being offered to students that were regarded as “educable” and “trainable”, resulting 
in the establishment of special schools and segregation in the education system (Forlin, 
2006). Even though special schools were catering for learners with SEN, those with 
complex needs were rejected during enrolment. In the next few decades, the society 
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started to acknowledge people with disability and discussions regarding the placement of 
SEN learners into regular classroom settings began shortly after the Karmel Report in 
1973, which proposed integration in schools (Forlin, 2006). Briefly after the Karmel 
Report, the Collins Report in the early 1980s emerged and resulted in the emphasis on 
integration in Victorian public schools (Wu and Komesaroff, 2007). The report promoted 
the intake of SEN learners in mainstream schools by providing additional support from 
specialized staffs (Wu and Komesaroff, 2007). Inclusive practices were introduced a 
decade after the Collins Report. Australian schools began to join the inclusion policy 
after Australia signed the Salamanca Statement in 1994.  
 
  The Victorian Government requires schools to fine-tune their teaching methods to 
an individualized approach in order to support students with disabilities (Victoria Equal 
Opportunity & Human Rights Commission, 2012). The Government requires schools to 
use their school budget to allocate funding for the adjustments of teaching and 
educational resources for their inclusive curriculum. However, for learners that require 
more support in accessing education, the Department of Education and Early Childhood 
Development (DEECD) provides funding to government schools under the Program for 
Students with Disabilities (PSD) in order to help accommodate inclusive practices 
(Program for Students with Disabilities Guidelines, 2013). The DEECD provides schools 
with the flexibility of designing their own curriculum in order to respond to the specific 
needs and difficulties posed by the learners’ disabilities (Programs for Students with 
Special Learning Needs, 2012).  
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  Although providing schools with the freedom of allocating resources and 
curriculum design can be an advantage in helping schools to create a better inclusive 
learning environment, there are some evident drawbacks of the PSD. Under the funding 
program, some learners with disability fail to receive the funding due to their inability to 
meet the funding criteria (Victoria Equal Opportunity & Human Rights Commission, 
2012). In addition, the DEECD is also unable to track the progress of learners that have 
been funded under the PSD (Programs for Students with Special Learning Needs, 2012). 
 
2.3!Global!studies!of!teacher!beliefs!on!inclusive!education!!!
A significant body of international research has been conducted to investigate 
factors that shape teachers’ beliefs and practices on providing an inclusive classroom. 
Teacher beliefs can be self-created or formed as a result of past experiences (Khamis, 
2011) and their beliefs can have direct influences on their practices (Khamis, 2011; 
Clarke and Hollingsworth, 2002; Macnab and Payne, 2003).  Although some teachers 
may have a positive belief about the notion of inclusion, their practices may say 
otherwise. According to Sergiovanni and Starratt (1988, p.363), teachers “may say one 
thing and assume that their classroom behavior is governed by this statement but 
privately or even unknowingly they may believe something else that actually governs 
their classroom behavior”. In addition, the direct or indirect negative body language used 
by the teacher in the classroom can have a huge impact on the SEN learners’ motivation 
and self-esteem (Peason et al., 2003). Thus, it is crucial to investigate what factors 
contribute to shaping teachers’ beliefs and practices towards inclusive education.   
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2.3.1!Types!and!severity!of!disability!!!
Researchers have concluded that teachers had different attitudes depending on the 
types of disabilities of their learners. Many reported that teachers had negative 
perceptions on including learners with emotional and behavioral problems (Khamis, 
2011; Hwang, 2010; Avramidis et al., 2000; Boel et al., 2011; Agran et al, 2002). 
Learners with mid to moderate learning disabilities were perceived similarly (Soodak et 
al., 1998; Avramidis et al., 2000). The inclusion of these learners in the regular classroom 
is believed to be harder to handle as they disrupt the learning environment for other 
students (Kharmis, 2011) and increase the workload of teachers significantly (Subban & 
Sharma, 2006). Other studies have found that the inclusion of learners with physical 
disabilities and sensory impairments is more preferred by teachers (Boer et al., 2011). 
Therefore, it seems that the preference of including students with different types of 
disabilities is context-specific.  
 
2.3.2!Teaching!experience!!!
In addition to the type and severity of disability, teachers’ experiences of teaching 
in an inclusive classroom also influence their beliefs. Teaching experiences can be 
viewed from two perspectives. First, teachers’ experiences of teaching in an inclusive 
school setting and second, teachers’ experiences in teaching in the education field. 
Research suggests contradictory results for the two groups of teachers (Boer at al., 2011). 
Teachers with experiences in teaching SEN learners held more positive attitudes towards 
inclusion than those without the experience (Avramidis et al., 2000; Boer at al., 2011). A 
3-year longitudinal study conducted by LeRoy and Simpson (1996) in Michigan to 
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investigate the relationship between teachers’ beliefs and their experiences of teaching an 
inclusive classroom found that as teachers’ experiences of teaching SEN learners 
increases, their confidence and expertise began to develop during the process resulting in 
a positive attitude towards inclusion.  
 
As for teachers in the education field for a long period of time, their views 
towards inclusion tend to be less positive in comparison to the newly trained teachers  
(Carrington, 1999; Avramadis et al., 2000) due to their lack of training, support and 
confidence in teaching in inclusive classrooms (Avramidis et al., 2000).!Another possible 
reason could be that “teachers with many years of teaching experience grow stale in their 
profession”, making it challenging for them to change their beliefs and accommodate 
their practices to address diversity in their classrooms (Boer et al., 2011, p.348).  
 
2.3.3!Teacher!training!and!professional!development!programs!!!
Providing teachers with teacher training courses on inclusive education have been 
found to be another crucial factor that also affected teachers’ attitudes towards inclusion 
(Hwang, 2010; Subban & Sharma, 2006; Carrington, 1999).  A study conducted by 
Hwang (2010) examining 33 Korean teachers in 3 primary schools regarding their beliefs 
and attitudes towards inclusive education found that over 89% of teachers were 
convinced that the lack of training was acting as a barrier in helping them accommodate 
leaners with special needs in their classrooms. Even though many studies have showed a 
correlation between increased training and more positive attitudes on teaching learners 
with disabilities (Subban & Sharma, 2006; Powers, 2002), not all training workshops 
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have been found to be effective in changing teachers’ perceptions or have any influence 
on their practices in an inclusive classroom. A research conducted in Turkey by Seçer 
(2010) found that teachers who attended teacher-training courses for inclusive education 
were unable to benefit from them as they found it difficult to integrate the knowledge 
they acquired from the training into their classroom practices. This was further explained 
by Richmond and Smith (1990) who emphasized on the importance of providing teachers 
with context-specific, rather than a general course in order to help them with their 
practices in their classrooms. Hence, the quality and depth of courses are critical aspects 
of teacher training courses that should be taken into account in order to help teachers 
successfully implement inclusive practices in their classrooms (Avramidis et al., 2000).   
! !
2.3.4!Teacher!concerns!on!the!implementation!of!inclusive!practices!!!
 In addition to the above stated factors that may hinder the successful 
implementation of inclusive education, other factors such as increased workload and lack 
of lesson planning time affected teachers’ perceptions (Subban & Sharma, 2006; Myles 
& Simpson, 1989).  Myles and Simpson (1989) reported that 87.2% of the teacher 
respondents required more time to plan their lessons in order to them more inclusive. 
Other worrying issues when in inclusive classrooms were the impact on the school 
performances of learners without disability, large classroom sizes and inadequate support 
from colleagues and specialists (Subban & Sharma, 2006; Avramadis et al., 2010).  
 
 
 
16!
 2.3.50Summary00
Both Hong Kong and Victoria, Australia has had a long history in inclusive education. 
They have gone through various developmental and policy changes to ensure the 
accommodation of students with disabilities. Hong Kong and Victoria, Australia have 
both signed UNESCO’s Salamanca Statement, requiring them to promote inclusive 
schooling. However, a significant body of research has found that existence of various 
factors such as types of disabilities, teaching experiences and the quality of professional 
development workshops to affect teacher beliefs and as a result, act as barriers in 
facilitating inclusive education.  
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Methodology0Chapter!3!
 The following chapter outlines the design and procedure adopted for data 
collection in this study. The study used observations, interviews and questionnaires to 
investigate perceptions on inclusive education of a sample of 5 primary school teachers in 
Hong Kong and Australia.  The chapter first outlines the various methods of data 
collection employed to investigate the research questions. The procedure and analysis of 
the data collected are then explored. Finally, ethical considerations are discussed towards 
the end of the chapter.  
 
3.1!Research!approach!!
 A qualitative research methodology was adopted for this research. Qualitative 
research approach allows researches to holistically study and collect data at “a level of 
depth and detail that quantitative strategies cannot provide” (Patton, 2002, p.1). More 
specifically, an ethnographic case study methodology was adopted in order to better 
investigate the issue.  Case studies “involve looking at a case or phenomenon in its real-
life context, usually employing many types of data, including subjective and objective 
data” (Cohen et al., 2007, p.254). Case studies dig deep into the dynamics of situations 
and contexts that other research instruments cannot (Cohen et al., 2007), hence, providing 
readers with a “rich and holistic account of a phenomenon” (Merriam, 1988, p. 33). 
Primary schools were used as case studies in this research. A total of four case studies 
were investigated.   
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 Triangulation, which is the “use of two or more methods of data collection” 
(Cohen at al., 2007, p.141), was incorporated in this study as it is a powerful tool in 
validating the findings in a qualitative research (Cohen et al., 2007 ; Zohrabi, 2013; 
Zhang & Wildemuth, 2009).  Classroom observations, interviews and questionnaires 
were selected as methods for data collection in this study. The use of qualitative and 
quantitative data not only increases the trustworthiness of the data ( Zobrabi, 2013), but is 
also helps “compensate for their individual limitations and exploits their respective 
benefits” (Shenton, 2004, p.65).  
 
3.2!Participants!!!
The study comprised four case studies, one from Australia and three from Hong 
Kong. The Australian case studies involved two participants from the same school, 
whereas the remaining three participants from the Hong Kong case studies were from 
three different schools.  All participants in the study were primary school teachers and 
were selected based on their current experiences of teaching in an inclusive classroom.  
  
Schools School location Participants*  Qualification / training 
in Special Education  
School A Victoria, Australia  Amy  No 
Amber No 
School B Hong Kong Julie No 
School C Hong Kong Jane  Yes 
School D Hong Kong Kate  No  
* Pseudonyms were given to teachers. 
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3.3!Data!collection!methods!
!! 3.3.1!Classroom!observation!!
 To investigate whether teachers’ beliefs align with their practices in the classroom, 
classroom observations were conducted. Observations allow researchers to observe 
“classroom interactions and events, as they actually occur” (Burns, 1999, p.80) In other 
words, it is a powerful tool that permits the collection of first hand information as the 
events naturally unfold in the classroom (Zohrabi, 2013). In addition, in terms of validity, 
observation enables researchers to validate other data collected in the study through 
triangulation (Merriam, 1998), allowing us to “study the subjective factors objectively” 
(Fraenkel & Wallen, 2003, p.453).  
 
 In this study, I took up the role of a non-participant observer where observations 
were conducted at a distance with “little or no contact with the subject of the research” 
(Burns, 1999, p.82). Each participant in the study was observed once for one lesson, 
lasting between 30 to 60 minutes.  During the classroom observations, field notes were 
taken to record the events of the lesson.  
 
3.3.2!Questionnaires!!
 The purpose of the questionnaire was to obtain a general overview of the 
participants’ beliefs and experiences regarding inclusive education. A closed and highly 
structured questionnaire was designed in order to identify patterns and make comparisons 
between participants’ responses and experiences (Cohen et al., 2007). Questionnaires are 
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also more straightforward and quick to complete (Cohen et al, 2007), thus, not occupying 
too much of the participants valuable time. In order to obtain “a range of responses”, the 
Likert scales was incorporated in the design of the questionnaire so as to provide 
respondents with “the opportunity for a flexible response” (Cohen et al., 2007, p. 326 – 
327).   
 
The questionnaire for this study was modified and adapted from the Centre for 
Special Needs and Studies in Inclusive Education, Equal Opportunities Commission. The 
questionnaire was divided into three sections (refer to Appendix I). The first section, Part 
A, focused on the participants’ background, such as their qualifications, teaching 
experiences and qualification in Special Education. The second part, Part B, of the 
questionnaire consisted of four questions regarding the participants’ knowledge on the 
issue of inclusive education in their cities. Lastly, Part C consisted of twenty questions 
regarding the participants’ beliefs on inclusive education. All questions in Parts B and C 
were close-ended and required responses on a Likert scale.  
 
 
3.3.3!Interviews!!
 
Standardized open-ended interviews were conducted in order to gain a better 
understanding of the participants’ perception on special education needs. Interviews are a 
good means for obtaining detailed information on the participants’ attitudes on the 
research topic (Cohen et al., 2007). Standardized interviews ensure reliability of data as 
this type of interview uses the same wordings and sequencing of questions for all 
interviews  (Cohen et al., 2007; Silverman, 1993). This helps researchers to easily 
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compare participants’ responses (Cohen et al., 2007). In addition to the structure, open-
ended interviews are important in providing participants the freedom to express their 
views and thoughts on issues from their unique perspective (Silverman, 1993).  
 
A total of seven questions were set for the interview (refer to Appendix II). Since 
interview was difficult to conduct with the teachers from the Australian school, interview 
via email exchange was conducted instead. The teachers were sent the interview 
questions through emails. In addition, since one of the Hong Kong teachers was 
unavailable for the interview after her lesson observation, she also requested for an 
interview via email. The remaining two teachers in Hong Kong were interviewed after 
their lessons. The interviews lasted for about twenty minutes. If any clarifications or 
questions were required, follow-up questions were asked from all participants.  
 
3.3.4!Sequence!of!data!collection!!
 In order to collect data for the study, observations were first arranged with the 
participants. Depending on the length of the lessons, each observation lasted for about 
thirty minutes to an hour. For participants that were unable to make it for an interview, 
they were sent the questionnaires and interview questions together via email. Two out of 
the five participants were able to attend the interview and were therefore, interviewed 
after their observations. They were given the questionnaires to complete afterwards. 
 
 The following table summarizes the different sequence of data collection for 
different participants:  
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3.!4!Data!analysis!!
 
In analyzing the results of the questionnaire, participants’ responses were 
tabulated in order to clearly show the frequency of responses for each question (refer to 
Appendix III). As for the interviews and field notes, coding was utilized. Coding is the 
process of “dissembling and reassembling data” in order to ascribe  “a category label to a 
piece of data” (Cohen et al., 2007, p.480 & p.492). In this study, a range of themes and 
categories representing teachers’ perceptions on inclusive education were derived from 
the interviews and field notes (refer to Appendix IV & V). The conventional qualitative 
content analysis was incorporated where coding and categories were “derived directly 
and inductively from the raw data” of the study (Zhang & Wildemuth, 2009, p.2) through 
reading and re-reading the transcripts of their interviews and highlighting any salient 
themes that emerged from the data.  
 
Schools Participants  Sequence of data collection  
School A 
 
Amy  Observation ! Questionnaire 
and Interview via email 
Amber Observation ! Questionnaire 
and Interview via email  
School B Julie Observation ! Interview ! 
Questionnaire via email  
School C Jane Observation ! Interview ! 
Questionnaire (hardcopy)  
School D Katie  Observation ! Questionnaire 
and Interview via email  
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3.5!Ethical!considerations!
 
To protect the rights of all participants, a few measures were taken to ensure 
confidentiality throughout the study. Firstly, all participants were provided with a consent 
form, which clearly stated out the background and objectives of the study, data collection 
methods and participants’ rights to voluntarily participate or to withdraw from the study 
at any time. All participants were required to sign and return the consent forms (refer to 
Appendix VI).   
 
Secondly, to keep participation confidential, both the names of the schools and 
participating teachers were kept anonymous throughout the study. Participants were 
given pseudonyms in the study to facilitate discussion.  
 
Finally, to prevent the lost or disclosure of any data, all data for the study were 
kept in a secure location on a password-protected laptop.  
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Research0Findings0and0Discussion0Chapter!4!
This chapter aims to address the research questions proposed in Chapter 1 by 
presenting, analyzing and discussing the research findings. The findings will first look 
into the various factors that contribute into shaping teacher beliefs and then examine 
whether their beliefs align with their classroom practices. Finally, a comparison will be 
made between the beliefs and practices of teachers in Hong Kong and Victoria, Australia.  
 
4.1!Variables!shaping!teacher’s!beliefs!of!teaching!learners!with!special!
educational!needs!in!the!mainstream!classroom!!! With reference to the data collected from interviews and questionnaires, the 
following section will list out factors that have been found to have the most influences on 
teachers’ beliefs when accommodating learners with SEN in their classrooms.  
 
! 4.1.1!Availability!of!support!!
The findings of the case study suggest that the availability of teaching assistants 
and specialist in the classroom helped teachers develop confidence and a positive attitude 
when teaching in an inclusive classroom. From the questionnaire results, it is reported 
that all five participants agreed on the importance of having extra support in the 
classroom (Fig. 1).  
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In extract 1, the teacher explains how having an extra adult in the room can 
support their inclusive practices by paying individual attention to the learner with special 
needs.  
 
 Extract 1:  
Amy: To have a teaching aid come in and do specific tasks with 
him (SEN learner) or do additional teaching (will) help him 
integrate effectively in classroom  (Teacher Amy, Interview Data)  
 
However, not all teachers shared the same view as Amy’s. Some teachers saw the 
benefits applicable beyond the SEN child.  They believe that the extra support in the 
classroom can be advantageous to all learners in the classroom.  
 
 
Figure010Pie0chart0illustrating0teachers'0need0for0more0support 
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Extract 2: 
Amber:  Involving not only SEN but other students (from) within 
the community to really cultivate inclusivity (and) to also allow for 
all students to receive adequate support (Teacher Amber, Interview 
Data)  
 
 Amber’s comment seems to suggest that the role of the extra support is not merely 
for the SEN learner, but they are there to help encourage and promote positive attitudes 
of inclusion among learners. In addition, having experts or specialist in the classroom 
were another means support teachers believed would help them better cater for SEN 
learners.  
 
 Extract 3: 
Jane: The EDB can provide some education posologist to visit all 
schools and discuss the teachers on every individual. The 
psychologist can tell us…. Its still not enough or in the wrong way, 
so we can make some amendments. (Teacher Jane, Interview Data)  
 
The data suggests that the presence of experts in the classroom is there to not only 
to provide support to students, but also to provide suggestions to teachers on their 
practices.  
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! 4.1.2!Professional!development!workshops!!
The findings of the data also suggest that teachers are inadequately prepared to 
cater for learners with disabilities in their classrooms.  Four out of five teachers in the 
study have had no background in special education. The only teacher with training in 
special education, Jane, was doubtful of the quality of the training she received.  
 
Extract 4:  
Jane:  Those are some classification of SEN I’ve learnt in these 
courses and they provide us some methods to cater their learning 
needs. But because we get some knowledge, its not hands-on 
dealing with the kids. (Teacher Jane, Interview Data) 
 
 Extract 5: 
Amber: I think more Professional Development needs to be offered 
so that we are not only more aware of the underlying factors, 
characteristics etc are, but also so we are able to develop a 
repertoire of tools and skills that we can apply within the 
classroom (Teacher Amber, Interview Data) 
 
With reference to Extract 4 and 5, it seems to suggest that the teacher training 
courses are failing to meet the needs of the teachers. They are not practical enough, as 
they do not provide teachers with strategies to handle SEN learners in their classroom. 
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The other teachers in the study who attended professional development workshops on 
special needs echoed similar views as Jane and Amber.  
 
 
 
 
 
 
 
  
 
Eighty percent of the teachers disagreed that the workshops provided sufficient 
understanding and knowledge about different special needs. When it came to the 
provision of practical strategies, the same percentage of teachers believed the workshops 
failed to provide such strategies.  
 
 
 
 
 
 
 
Figure020Pie0chart0showing0the0lack0of0quality0of0teacher0training0workshops0
Figure030Pie0chart0showing0the0lack0of0quality0of0teacher0training0workshops0
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4.1.3!HomeZschool!partnership!!
Four out of five teachers expressed the importance of home-school partnership in 
order to help them better understand the situation of children with SEN outside of the 
school.   
 
Extract 5:  
Amber:  Maintaining a really positive relationship where initiative 
at home or school can be supported and carried through to the 
other enables an easier transition for the students (Teacher Amber, 
Interview Data) 
 
Extract 6:  
Amy: Our school develops a great partnership with the 
parents and has check-ins per term to develop goals and 
strategies with the parents and within the school so there’s a 
great support network (Teacher Amy, Interview Data)   
 
In extract 5 and 6, the teacher explains how home-school partnership can bridge 
the gap between home and school and make it easier for SEN learners to transit between 
the two and improve learning.  However, not all teachers are able to enjoy such a 
relationship with the parents. In extract 7, Julie argues the need to educate parents, to 
remove misconceptions of SEN being negative.  
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Extract 7:  
Julie: If we could educate the parents that it’s not a social 
stigma. There’s lots of kids with SEN and I also think they 
associate SEN with the negative, they don’t associate it 
with… the child is a genius locked in the wrong body. 
Educate the parents on getting their kids diagnosed and not 
hiding it. Its nothing to be ashamed of (Teacher Julie, 
Interview Data) 
 
4.1.4!Types!of!disability!!
The type of disability is another facctor that had great influence on teachers’ 
beliefs and practices.  Majority of teachers believed that inclusion of SEN learners in the 
mainstream classroom (Fig.4) brings benefits to the learning communality. All five 
teachers mentioned the growth in social dimension of the SEN child when placed with 
other children in the same classroom. 
 
 Extract 8: 
 Amy: I do believe that they should be included in the 
mainstream classrooms for the benefit of all students. I think 
there is a lot to be said for social relationships and character 
building for all students. It’s a chance for everyone to learn off 
each other utilizing the different ways that we think and 
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helping students realize that we all (are) different (Teacher 
Amy, Interview Data).  
 
 
 
 
 
 
 
 
 
 
  In Extract 8, Amy emphasizes on the social development of the SEN child. 
Her view was agreed by 80% of the teachers in the study. They believed that inclusion 
can bring about social and academic growth when the SEN child is placed in the 
mainstream classroom. (Fig.5). However, despite the benefits, some teachers still express 
their concern of including certain type of SEN children.    
 
 Extract 8: 
Julie: I think certain special needs can be included but I think 
that whether… where the issues are so bad that it’s disrupting 
the rest of the class that maybe is not appropriate (Teacher 
Julie, Interview Data).  
Figure040Pie0chart0illustrating0teachers'0beliefs0on0SEN0learners 
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Extract 9: 
Jane: I think if students with autism or dyslexia, ADHD they 
can be put in the school. Not only can they match with the 
Hong Kong syllabus, the education, the academic sic but they 
need to make friends with some, I can say normal kids. But 
for the mentally (challenged) ones, I think they should study 
in special schools, because their academic results, they can’t 
match, catch up with the studies and they will be frustrated 
(Teacher Jane, Interview Data).  
  
Extract 8 and 9 seems to suggest that some teachers worry about classroom 
management and academic performances of inclusive classrooms. Teachers would not 
want to include SEN learners that disturb the learning environment of the class and also 
the inclusion of those learners who may fall behind from the learning pace of the class. 
Figure050Pie0chart0showing0the0benefits0brought0to0SEN0learners0in0the0
mainstream0classroom0
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This may be a worrying point of view, as the teachers believed that students with certain 
special needs are not capable of learning in the same classroom because it can be 
detrimental to both the SEN child and the rest of the class.  
 
! 4.1.5!Teaching!tools!!!
The findings of the study also show the importance of having a wide range of 
teaching tools in inclusive classrooms. From the questionnaire results, majority of 
teachers agreed on the importance of changing their teaching in order to accommodate all 
learners (Fig 6). However, many expressed the lack of tools as a barrier to providing 
inclusive practices.  
 
 
 
 
 
 
 
 
 
 
Despite the acknowledgement that teaching methods have to be changed, three 
teachers in the interview reported that they wanted to be provided with various teaching 
Figure060Pie0chart0showing0the0importance0of0changing0practices0in0inclusive0
classrooms 
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tools in order to help them with their inclusive practices. Different teaching tools such as 
sand board, sand trays, clay and bigger papers are required to facilitate learning in the 
classroom.  
4.1.7!Discussion!!
  All teachers in this study were aware of the advantages inclusive classrooms 
brought about for SEN learners; however, two teachers were still reluctant in including 
certain types of disabilities in their classroom.  According to Hwang (2010, p.6) the 
“acceptance of different types of disabilities appears to be influential by cultural and 
social backgrounds”. Since the teachers in the study come from different backgrounds, 
the acceptance of certain or all types of disabilities may be due to their backgrounds.   
 
In order to better equip teachers for inclusive classrooms, teacher in the study 
suggested for teaching aids and more teaching tools in the classroom.  Although the 
availability of extra materials and manpower would significantly aid teachers, Avramidis 
et al. (2002) stresses on the importance of understanding how these extra supports should 
be utilized effectively to yield best results in the classroom.  It is important to understand 
how we can best use an extra body in the classroom as two of the teachers in this research 
had an extra support in their classes during observation, but they were still unable to 
benefit from them. The assistants seem to focus more on the discipline rather than the 
learning achievement of the SEN child.  
 
35!
 Although teaching experience was found to have a correlation with teacher beliefs 
in the literature review (Avramidis et al., 2000; Boer at al., 2011), teaching experience or 
training in special education of teachers in this study had no influence on their beliefs.  
 
The research findings reveal that there is a range of factors that influence 
teachers’ beliefs on inclusion in the mainstream classroom. Echoing the literature 
discussed in Chapter 2, variables such as types of disabilities, professional development 
workshops were also found to have an impact on teachers in this study. In addition to 
these factors, home-school partnership, availability of support and resources were also 
found to have an impact on teacher beliefs.  
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4.2!Alignment!of!teacher!beliefs!to!their!practices!!!
  The following section examines to what extent teachers’ beliefs expressed in the 
questionnaire and interview aligns with their practices in the classroom. Three teachers 
were selected for the analysis.  Amber from Victoria and Julie and Kate from Hong Kong 
were selected from the study as they exhibited different levels of alignment between their 
beliefs and practices.    
4.2.1.!Amber!!
Amber to a great extent was able to provide an inclusive learning environment for 
all learners. There was a strong alignment between her beliefs and her inclusive practices 
in her classroom. In her interview, she stated that she tries her best to put every learner in 
the same learning trajectory, but with various support levels to cater for individual needs. 
She explained in her interview: 
 
Extract 10:  
Amber: While some students may get some extra prompts, 
guidance or even just a template to help in achieving this they 
are not isolated to a different set of work that is ‘at their level’ 
which would only stigmatize them further, limit their capacity 
or undermine the notion of inclusivity (Teacher Amber, 
Interview Data).   
 
Amber was able to apply this in her classroom practices. She provided the boy 
with physical disability an iPad to complete his work while the others did so with pen and 
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paper. She also gave him the flexibility to talk about his prediction of the story while 
others wrote it down. She was able to giving every learner the same learning goal in the 
lesson but with was able to address the boy’s needs and helped him to achieve the 
learning goal through different means. 
 
Amber also emphasized on the importance of including all types of SEN learners 
in the classroom. One of her criteria for a successful inclusive classroom was to develop: 
 
Extract 11: 
Amber: an environment of inclusivity, acceptance and 
open-mindedness” (Teacher Amber, Interview Data).  
 
She was able to provide students with this environment. The learner with physical 
disability was blended very well with other students. His classmates were very 
understanding and respectful. They did not complain over the use of different modes to 
complete the classwork.  
 
Overall, Amber’s strong beliefs on including SEN students in the mainstream 
classroom were observed in her classroom practices.  
4.2.2!Julie!!
Julie beliefs that certain type of SEN learners should be included in the classroom 
as long as the child is not disruptive towards the learning process. However, she feels that 
for certain subjects, SEN learners should be separated:  
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Extract 12: 
Julie: I don’t want to exclude the kids but maybe for things 
like Arts, PE, Music, those kinds of lessons, they could be 
included but I think there are certain subjects that are not of 
benefit to the SEN child and its also detrimental to the 
mainstream kids (Teacher Julie, Interview Data).  
 
Even though she believes that sometimes it’s best to separate learners in order to benefit 
both SEN and mainstream learners, there was strong evidence of inclusive practices in 
her lesson. She adopted a range of activities in her classroom, which required every 
child’s participation. She not only ensured that the children with SEN had a chance to 
engage in the lesson but she also made efforts in encouraging them to participate. Overall, 
although Julie was not able to successfully cater for her learners with SEN, she had 
shown strong intentions and dedication in trying to provide an inclusive classroom 
environment.  
4.2.3!Kate!!!
Like Amber, Kate is also a strong advocate of including students with special 
needs in the mainstream classroom as reflected in her questionnaire. She believes they are 
best catered for in the mainstream classroom. However, there was a little misalignment 
between her beliefs and practices. She had three students with SEN in her classroom. She 
tried her best to cater for the boy with hyperactivity by assigning him the roles of a little 
teacher, the other passive SEN learners were not catered for during the lesson. Even 
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though Kate had a teaching assistant in the classroom with her, the teaching assistant was 
more cautious towards maintaining the discipline in the classroom. They were unable to 
utilize the extra body in the classroom successfully.  !
4.2.4!Discussion!!!
 The teachers analyzed exhibited different levels of alignment between their 
beliefs and inclusive practices.  Amber was able to show strong alignments between her 
beliefs and practices, whereas Julie put in a lot of efforts to include the SEN learners. As 
for Kate, her strong support for inclusion could not be observed being implemented in the 
classroom through her inclusive practices. Overall, it can be concluded that teachers in 
the study were generally advocates of inclusion in the mainstream classroom, however, 
the success of its practical implementation was being affected by a lot variables existing 
in their surrounding environment (Hwang, 2010) such as the types of SEN leaners and 
lack of support in the classroom.  
 
4.3!Comparison!between!Hong!Kong!and!Victoria!!!
4.3.1!Beliefs!!
 Overall, teachers in both Hong Kong and Victoria were generally advocates of 
inclusive education. Majority of them acknowledged the view that SEN learners were a 
resource in their classroom and that inclusive classrooms were beneficial for the healthy 
growth of SEN learners academically and socially.  Despite their strong support for 
inclusion, they believe that it is difficult to teach and maintain an inclusive classroom. 
This is due to the various variables such as time, knowledge and support discussed in the 
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above section. One contrasting finding reported in the study is that the teachers form 
Hong Kong believed that specialist rather than regular teachers should teach SEN 
learners. However, the teachers in Victoria opposed this view.  
4.3.2!Practices!!!
In terms of inclusive practices, teachers in Victoria were able to implement more 
inclusive practices. They were very supportive and confident during their lessons. They 
were able to blend in the children with SEN very well with the other children. It was 
difficult to tell which learner had special needs. Moreover, the school had a lot more 
teaching resources and tools such as iPads and trained teaching assistants that catered for 
individual needs. Most importantly, the learning atmosphere was very accepting towards 
learners with SEN.  
 
In contrast, teachers in Hong Kong were not able to implement inclusive practices 
as successfully as those in Victoria. There was evidence of attempting to include all 
learners, but the a lot more work has to be done to promote better inclusive practices.  
This may be due to the fact that Hong Kong is still lagging behind in resources. 
 
4.4.3!Discussion!!!
Overall, teachers from both contexts had a positive attitude towards inclusion. 
However, with the advanced tools and pedagogy in Australia, teachers had more 
resources to help them with inclusion. The lack of resources present in Hong Kong made 
it difficult for teachers to address the learner diversity in the classroom. Another factor 
that could have contributed into the differences in practices is the class sizes in the two 
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contexts. The Australian school had a class size of about 20 whereas the Hong Kong 
school had a class size up to 30. The challenge of teaching larger groups of students 
while catering for individual needs may have an effect on their practices.  
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Implications,0Recommendations0and0
Conclusion0Chapter!5!
Based on the findings and discussion of the study, the following chapter provides 
various stakeholders with some implications and recommendations on how to provide 
better inclusive schooling. The chapter then presents some limitations of the study 
followed by the conclusion. 
 
5.1!Implications!and!Recommendations!!!
With respect to the results obtained from the study, it can be seen that the teachers 
generally abide by the global Salamanca Statement. They are strong advocates and 
believe in the possible benefits brought about by inclusive schooling. However, in reality, 
they face a lot of problems during the implementation of inclusive practices. To embrace 
inclusion, “systems, schools and classrooms – not the children need to be changed” 
(Forlin, 2007, p.74) Therefore, in this section, several suggestions will be provided to 
schools, teachers and professional development workshops to help provide a better school 
environment for all students.  
 
5.1.1!Implication!for!school!and!teachers!!!
Alongside the implementation of new inclusive policies, more resources will be 
required (Caterson, 2010). These resources will range from extra additional time, 
modifications to the school environment to additional teaching resources such as 
computers and teaching tools (Caterson, 2010). Teachers in the study expressed the need 
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of having more human resources in the classroom so that not only the SEN child can 
benefit from the extra support, but also other learners in the classroom. They believed 
that having a trained assistant or a specialist will help them in their lessons as the 
specialist will understand and cater for the child better. Therefore, more specialist 
teachers should be employed to help mainstream teachers.  
 
The cooperation between mainstream and specialist teachers should be 
strengthened in schools (Carrington, 1999; Hwang, 2010). The two parties should support 
each other in planning. Mainstream teachers should “share their knowledge of content 
areas, grade level curriculum and effective teaching methods” whereas specialist teachers 
should complement these teachers “in regard to the specialist, individualized instruction” 
(Hwang, 2010, p.13). The cooperative planning and teaching between the two parties can 
ensure the quality of education for our learners with disabilities.  
 
In addition to the cooperative roles between mainstream and specialist teachers, 
teachers in the study also expressed curriculum demands and teaching strategies as 
barriers to helping them promote inclusive practices. The curriculum and teaching 
strategies adopted in the school should be adapted and differentiated (Caterson, 2010). 
Due to the diversity present in the classroom, the focus of the curriculum should be on 
catering for the individual needs of students rather than asking them to achieve a 
predetermined curriculum goal (Carrington, 1999; Caterson, 2010). In other words, 
schools should modify and differentiate their curriculum according to the diversity in 
their schools to ensure every child experiences quality and successful education. 
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As for teachers, they should be able to modify their practices. They should adopt a 
range of teaching strategies such as group work, peer teaching and assessment in their 
lessons (Caterson, 2010). They should try out a variety of instructional methods to test 
what suits best in their context and also have the opportunity “to question their existing 
practices, review performance, experiment and work across boundaries, share classroom, 
adopt a new curriculum, co-operatively teach, learn new teaching strategies, access 
resources and differentiate instruction” (Caterson, 2010, p.6).  
 
5.1.2!Implications!for!teacher!education!and!Professional!Development!!!
Echoing back to the results from the findings, majority of the teachers believed 
that professional development workshops they attended were unable to benefit them. The 
workshops only focused on providing background information of different types of 
disabilities but very little on how to manage and include all learners in the classroom. In 
other words, teachers expect to gain more practical strategies from these workshops.  
 
In order to help teachers obtain the most of professional development workshops, 
it is recommended that professional development workshops “will need a balance of 
presentation of information and strategies for inclusive education and opportunity for 
reflection on current thinking and practice” (Carrington, 1999, p.251). Teachers need to 
be guided and encouraged to try new teaching strategies that are context- specific in their 
own classrooms (Carrington, 1999) The most important part of this process is to allow 
teachers to reflect on their practices which will allow them to “gain an awareness of their 
assumptions, beliefs and how they relate to practice” (Carrington, 1999, p.251).  
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In addition to implementing new strategies and engaging in the reflection process, 
professional development workshops should also provide teachers with the opportunity to 
gain and share knowledge by observing other successful teachers teaching in an inclusive 
classroom (Carrington, 1999; Caterson, 2010).  
 
5.2!Limitation!of!study!!!
As discussed in the Methodology chapter, triangulation was infused in the data 
collection process in order to strengthen the trustworthiness and credibility of the 
research. However, one drawback in the data collection method lied in the frequency of 
observation. Due to time constraints, only one observation per teacher was conducted.  
Conducting one single observation may not have provided the best picture of the 
participants’ inclusive practices in the classroom. Therefore, a longitudinal study with 
more observations would acquire better information over a period of time, hence, 
strengthening the validity and reliability of the study (Zobrabi, 2013).  
 
In addition, since the study took into account two demographic settings, the 
cultural and social factors influencing education system and schooling was not 
thoroughly discussed in the study. If the study was to be conducted again, this would be 
taken into account as sociocultural values and beliefs play a big role in shaping schools 
and teachers’ beliefs towards education.   
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5.3!Conclusion!!!
This study looked into teachers’ beliefs and practices towards including SEN 
learners in the mainstream classroom in two different contexts, mainly Hong Kong and 
Victoria, Australia. The conclusion drawn from this study is that participating teachers 
embraced the idea of inclusive schooling but they faced a lot of barriers and challenges in 
that prevented them from implementing inclusive education successfully. 
 !!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Appendix!I!!
THE UNIVERSITY OF HONG KONG 
Faculty of Education 
 
Voices from the Staffroom: Teacher Beliefs and Practices 
towards Inclusion 
______________________________________________________
_________ 
 
I am Nasirah Qudrat, an undergraduate student at the University of Hong Kong.  I am 
conducting a research to find out teachers’ beliefs and practices towards the inclusion of 
learners with Special Educational Needs in a mainstream classroom. 
 
This questionnaire serves as part of my data collection, which aims to understand the 
knowledge, beliefs, opinions and practices of teachers in relation to teaching students 
with special educational needs.  
 
You are cordially invited to participate in this survey. Please return the completed 
questionnaire to me via email at qnasirah@hku.hk. All personal information and data 
collected will be kept strictly confidential and used only for research purpose.  
 
Thank your time and cooperation.  
 
Part A: Background information  
 
1. Qualification   2. Years of teaching experience 
" Certificate or Diploma  " 1-3 years  
" Bachelors degree   " 4-6 years 
" Masters or above   " 6-9 years  
     " 10 years or above 
   
3. Qualification in Special Education:  Yes / No 
    If yes, please specify: _______________________________________________ 
4. Training in Special Education:  Yes  /  No 
5.  Years of teaching experience students with SEN:  ! " 1-3 years  
 " 4-6 years 
 " 6-9 years 
 " 10 years or above!
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  Part B: Recognition about Inclusive Education in own context!
              
Strongly    Disagree    Agree    Strongly  
        Disagree     Agre 
 
  B1. I am familiar with the code of practice for inclusive   "   "   "  " 
  education in my city.  
   
  B2. I am familiar with the history of inclusive education   "   "   "  " 
        in my city.      
        
  B2. I am familiar with the support and funding provided by  "   "   "  " 
       the Education Department/ Education Bureau to support  
       SEN students.      
        
  B3. I am up to date with the plans and initiatives for inclusive  "   "   "  " 
        education in schools by the Education Department/Education   
        Bureau. 
 
  Part C: Beliefs on Inclusive Education 
 
  Please indicate your degree of constant for the following statements on Inclusive Education.   
 
  I believe that…    
 Strongly    Disagree    Agree   Strongly  
               Disagree              Agree 
  
  C1. The inclusion of SEN students can be      "   "   "  " 
  beneficial for students without disabilities. 
  
  C2. Inclusion of all learners will promote understanding   "   "   "  " 
        and respect among students without disabilities. 
 
C3. Inclusion promotes academic and social growth among   "   "   "  " 
       SEN students in the mainstream classroom. 
 
C4.  Specialist rather than regular teachers should teach   "   "   "  " 
        students with SEN.  
 
  C.5. Students with SEN are best served in the mainstream   "   "   "  " 
classroom. 
 
 C6. A discrepancy exists between school and curriculum   "   "   "   "
 demands and implementation of inclusive practices.  
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C7.  Extra support should be provided to SEN students in the "   "   "  "   
mainstream classroom. 
 
 C8.  The extra attention required by SEN learners will be of  "   "   "  "  
detriment of the other students in the classroom. 
 
 C9. Teacher training workshops provide sufficient practical "   "   "   " 
strategies for catering for SEN students. 
 
 C10. Teacher training workshops provide sufficient   "   "   "   " 
understanding and knowledge about different special needs.  
 
 C11. University courses provide sufficient practical strategies "   "   "  " 
       for catering for SEN students.  
 
 C12. . University courses provide sufficient understanding and "   "   "  " 
        knowledge about different special needs. 
 
 C13. It is important to change my teaching in order to   "   "   "  " 
        accommodate learners with SEN.  
 
 C14. I have sufficient training to teach students with special  "   "   "  " 
        needs.  
 
 C15. Learners with special needs is a resource in my   "   "   "  " 
     classroom.  
 
 C16. I have adequate time in my teaching day to cater for  "   "   "  " 
       students with SEN (e.g. in class support, preparation of 
       differentiated materials). 
 
 C17. I am equipped with a range of strategies that can help  "   "   "  " 
        educate students with SEN.  
 
 C18. It is difficult to teach and maintain order in an inclusive  "   "   "  " 
        classroom.  
 
 C19. My school is supportive and provides me with enough  "   "   "  " 
        resources to help include students with SEN in my  
        classroom. 
 
 C20. There is adequate time in my teaching day   "   "   "  "  
        to provide extra support to learners with special  
        educational needs.  
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Any other comments on the issue of Inclusive Education or Special Educational Needs:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Thank you for your time and contribution!  
 
 
 
 ! !!!!!!! !
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Appendix!II!
Sample of interview questions:  !
1) Is there any type of preparation that you do, for instance, making differentiated 
materials, in your lessons to ensure effective teaching in an inclusive classroom? 
 
2) What kind of support do you think you need in your classroom in order to help better 
cater students with Special Educational Needs (SEN)?  
 
3) Do you think teachers in your school are being provided with enough support to cater 
for SEN learners? What other support do you think the school or the Education Bureau 
should provide teachers with? 
 
4) In your point of view, do you think students with SEN should be included in the 
mainstream classroom? Why? 
 
5) What are some of the benefits you think students with SEN gain from being in an 
inclusive classroom? 
 
6) What are some of your concerns when including students with special needs in your 
classroom? 
 
7) What do you think are some of the essential criteria/ qualities for a successful inclusive 
classroom? !!! !
!Appendix(III(
T
abulated results of questionnaire (frequency of responses) 
!
Part B
: R
ecognition about Inclusive E
ducation in ow
n context  
 
Strongly 
disagree 
D
isagree 
A
gree 
Strongly A
gree 
B
1. I am
 fam
iliar w
ith the code of practice for inclusive 
education in m
y city.  
 
1 
4 
 
B
2. I am
 fam
iliar w
ith this history of inclusive education in 
m
y city. 
 
2 
3 
 
B
3. I am
 fam
iliar w
ith the support and funding provided by 
the Education D
epartm
ent/Education B
ureau to support SEN
 
students. 
1 
1 
3 
 
B
4. I am
 up to date w
ith the plans and initiatives for 
inclusive education in school by the Education D
epartm
ent/ 
Education B
ureau.  
1 
1 
3 
 
Part C
: B
eliefs on Inclusive E
ducation  
I believe that…
  
C
1. The inclusion of SEN
 students can be beneficial for 
students w
ithout disabilities.  
 
1 
2 
2 
C
2. Inclusion of all learners w
ill prom
ote understanding and 
 
1 
2 
2 
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respect am
ong students w
ithout disabilities.  
C
3. Inclusion prom
otes academ
ic and social grow
th am
ong 
SEN
 students in the m
ainstream
 classroom
. 
 
1 
3 
1 
C
4. Specialist rather than regular teachers should teach 
students w
ith SEN
.  
 
2 
1 
2 
C
5. Students w
ith SEN
 are best served in the m
ainstream
 
classroom
. 
1 
2 
2 
 
C
6. A
 discrepancy exists betw
een school and curriculum
 
dem
ands and im
plem
entation of inclusive practices.  
 
1 
4 
 
C
7. Extra support should be provided to SEN
 students in the 
m
ainstream
 classroom
. 
 
 
3 
2 
C
8. The extra attention required by SEN
 learners w
ill be of 
detrim
ent of the other students in the classroom
.  
 
2 
3 
 
C
9. Teacher training w
orkshops provide sufficient practical 
strategies for catering for SEN
 students.  
1 
3 
1 
 
C
10. Teacher training w
orkshops provide sufficient 
understanding and know
ledge about different special needs. 
1 
2 
2 
 
C
11. U
niversity courses provide sufficient practical 
strategies for catering for SEN
 students. 
1 
2 
2 
 
C
12. U
niversity courses provide sufficient understanding 
1 
1 
3 
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and know
ledge about different special needs. 
C
13. It is im
portant to change m
y teaching in order to 
accom
m
odate learners w
ith SEN
. 
 
1 
4 
 
C
14. I have sufficient training to teach students w
ith special 
needs. 
1 
2 
2 
 
C
15. Learners w
ith special needs is a resource in m
y 
classroom
. 
1 
1 
3 
 
C
16. I have adequate tim
e in m
y teaching day to cater for 
students w
ith SEN
 (e.g. in class support, preparation of 
differentiated m
aterials). 
 
4 
1 
 
C
17. I am
 equipped w
ith a range of strategies that can help 
education students w
ith SEN
. 
1 
 
4 
 
C
18. It is difficult to teach and m
aintains order in an 
inclusive classroom
. 
 
1 
4 
 
C
19. M
y school is supportive and proves m
e w
ith enough 
resources to help include students w
ith SEN
 in m
y 
classroom
.  
1 
 
4 
 
C
20. There is adequate tim
e in m
y teaching day to provide 
extra support to learners w
ith special educational needs. 
1 
3 
1 
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Appendix(IV((
(A)$Teacher$Amy$Interview$(Coded)$$
$
1) Is$there$any$type$of$preparation$
that$you$do,$for$instance,$making$
differentiated$materials,$in$your$
lessons$to$ensure$effective$
teaching$in$an$inclusive$
classroom?$!My!student!was!very!high!functioning!and!very!visual.!Like!any!student!tasks!are!differentiate!throughout!the!lesson!and!different!aids!were!utilized!depending!on!the!task.!My!student!happened!to!be!very!visual!so!any!additional!aids!that!I!had!to!make!were!constructed!to!accommodate!this!but!our!programs!incorporate!a!variety!of!strategies!and!resources!for!the!success!of!all!students.!!!!
2)$What$kind$of$support$do$you$think$
you$need$in$your$classroom$in$order$
to$help$better$cater$students$with$
Special$Educational$Needs$(SEN)?$$!My!student!was!funded!so!it!was!very!helpful!to!have!an!teaching!aid!come!in!and!do!specific!tasks!with!him!or!so!additional!teaching!(for!example!learning!about!emotions)!to!help!him!integrate!more!effectively!in!the!classroom.!In!our!school!we!team!teach!in!an!open@plan!environment!which!makes!it!easier!to!teach!and!SEN!student!when!they!might!need!some!1:1!time!the!other!classroom!teachers!are!there!to!support!you!and!!!!!!
!!!!!!!!!!!!!!!!!!!!!!
$
$
$
$
$
$
Extra$support$(teaching$aid)$!!!!!!!
Extra$support$(teaching$aid)$!!!!!
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 !the!other!students.!Our!school!develops!a!great!partnership!with!the!parents!and!has!check@ins!per!term!to!develop!goals!and!strategies!with!the!parents!and!within!the!school!so!there’s!a!great!support!network.!!!
3)$Do$you$think$teachers$in$your$
school$are$being$provided$with$
enough$support$to$cater$for$SEN$
learners?$What$other$support$do$you$
think$the$school$or$the$Education$
Bureau$should$provide$teachers$
with?$!See!above.!For!non@funded!students,!the!support!is!lessened!but!being!in!communication!with!the!school!nurse!and!other!colleagues!is!important.!There!are!differing!types!of!support!based!on!the!needs!as!well!but!I!think!if!you!are!pro@active!you!can!be!quite!resourceful!within!your!community.!Funding!definitely!helps!though!and!can!sometimes!make!the!difference!depending!on!the!student.!!!
4)$In$your$point$of$view,$do$you$think$
students$with$SEN$should$be$
included$in$the$mainstream$
classroom?$Why?$I!do!believe!they!should!be!included!in!mainstream!classrooms!for!the!benefit!of!all!students.!I!think!there!is!a!lot!to!be!said!for!social!relationships!and!character!building!for!all!students.!It’s!a!chance!for!everyone!to!learn!off!!
$
$
$
$
$
$
$
$
$
HomeLschool$partnership$!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
Inclusion$(types$of$disability$! $
benefits)$!!!!
$
$
$
$
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$
$
$
$each!other!utilsiing!the!different!ways!that!we!think!and!helping!students!realise!that!we!all!different.!It’s!reality!that!SEN!students!will!be!expected!to!function!normally!in!society!and!they!need!to!develop!these!skills!within!school!since!that’s!where!they!spend!majority!of!their!time!learning!such!social!skills.!!
5)$What$are$some$of$the$benefits$you$
think$students$with$SEN$gain$from$
being$in$an$inclusive$classroom?$Being!in!natural!environment!with!their!peers,!experiencing!the!same!things!learning!social!skills.!They!are!also!challenged!and!pushed!academically!as!with!any!student!and!learn!from!their!peers!!!
6)$What$are$some$of$your$concerns$
when$including$students$with$special$
needs$in$your$classroom?$I’d!naturally!be!concerned!about!bullying!and!SEN!students!being!disadvantaged!for!being!different,!but!I!think!if!your!provide!an!environment!that!is!supportive,!values!differences!and!reflects!these!values!every!day!that!students!would!naturally!develop!empathy!and!other!dispositions!to!counteract!negative!behaviours.!I!would!also!be!worried!if!such!an!environment!wasn’t!provided!that!SEN!students!would!feel!isolated!for!their!differences.!That’s!why!the!teachers!role!for!creating!an!inclusive!!
$
$
$
$
$
$
$
$
$
Inclusion$(types$of$disability$! $
benefits)$!!
Inclusion$(types$of$disability$! $
benefits)$!!!
$
$
$
$
$
Inclusion$(types$of$disability$! $
benefits)$!!!!!!!!!!!
Inclusion$(types$of$disability$! $
benefits)$!!!!
Inclusion$(types$of$disability$! $
concerns)$!!!
$
$
$
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$
$
$
$environment!and!work!program!is!paramount.!!
7)$What$do$you$think$are$some$of$the$
essential$criteria/$qualities$for$a$
successful$inclusive$classroom?$Valuing!differences!and!qualities!such!as!empathy,!trust,!freedom!for!all!students!to!express!themselves!respectfully!and!feel!safe!in!their!environment.!A!program!that!caters!for!all!learning!styles,!and!needs!and!promotes!positive!social!interactions.!Valuing!equity!rather!than!equality!so!realizing!that!sometimes!you!will!have!to!alter!programs!and!practices!to!make!teaching!accessible!and!fair!for!all.!!
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$
Teacher$Amber$Interview$(Coded)$$1)!Is!there!any!type!of!preparation!that!you!do,!for!instance,!making!differentiated!materials,!in!your!lessons!to!ensure!effective!teaching!in!an!inclusive!classroom?!!There!is!some!preparation!that!is!done!to!ensure!effective!teaching!in!an!inclusive!classroom.!This!is!usually!things!like!larger!print!in!handouts,!reworded!instructions,!checklists!of!the!success!criteria!and!organizing!manipulatives!and!different!ways!to!capture!learning!beyond!a!written!format.!Students!complete!the!same!work!as!the!rest!of!the!community,!but!are!able!to!access!the!content!and!complete!the!work!in!a!more!personalized!manner.!!!2)!What!kind!of!support!do!you!think!you!need!in!your!classroom!in!order!to!help!better!cater!students!with!Special!Educational!Needs!(SEN)?!!!I!believe!having!an!extra!body!in!the!room!to!provide!extra!support!could!be!beneficial!to!better!cater!to!students!with!SEN!as!well!as!the!cohort!as!a!whole.!I!don’t!believe!students!should!be!removed!from!the!classroom!or!isolated!to!one!on!one!work!with!an!aide,!but!having!someone!extra!to!help!get!students!to!task,!prompt!and!question!groups!of!students!involving!not!only!SEN!but!other!students!from!within!the!community!to!really!cultivate!the!inclusivity,!but!to!also!allow!for!all!students!to!receive!adequate!support.!I!have!in!the!past!received!some!support!from!the!Visiting!Teacher!Network,!Occupational!Therapists!and!!
Appendix$IV$(B)$
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psychologists!who!have!been!able!to!give!a!few!recommendations!and!suggestions!as!to!how!I!could!better!cater!to!the!student!with!SEN.!More!thorough!work!with!these!people!would!be!a!great!support.!!3)!Do!you!think!teachers!in!your!school!are!being!provided!with!enough!support!to!cater!for!SEN!learners?!What!other!support!do!you!think!the!school!or!the!Education!Bureau!should!provide!teachers!with?!!I!believe!while!there!is!some!support,!there!needs!to!be!more!support!in!order!for!us!as!a!team!to!be!able!to!support!SEN!students.!I!think!more!Professional!Development!needs!to!be!offered!so!that!we!are!not!only!more!aware!of!the!underlying!factors,!characteristics!etc!are,!but!also!so!we!are!able!to!develop!a!repertoire!of!tools!and!skills!that!we!can!apply!within!the!classroom.!!Time!is!also!another!factor.!Within!a!team!teaching!environment!I!have!found!that,!due!to!time!constraints,!responsibility!usually!resides!on!the!homeroom!teacher!to!develop!resources,!to!implement!routines,!compile!learning!reports,!student!support!goals!and!recommendations!where!it!could!be!more!beneficial!to!the!student!(who!works!with!all!teachers!in!the!learning!community)!to!play!a!larger!part!in!this.!!4)!In!your!point!of!view,!do!you!think!students!with!SEN!should!be!included!in!the!mainstream!classroom?!Why?!!I!think!it!is!important!for!students!with!SEN!to!be!included!in!the!mainstream!classroom!for!a!number!of!reasons.!For!resilience,!acceptance!and!leadership!of!!!
Extra$support$(experts)$!!!!!!!!!!!!!
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all!students!this!inclusivity!is!an!important!life!lesson.!I!think!all!students!within!the!learning!community!benefit!from!this,!where!every!student!has!their!own!educational!needs!anyway,!students!deemed!to!have!SEN!specifically!are!not!seen!to!be!any!different.!Students!learn!to!accept!that!we!all!learn!in!different!ways!and!access!or!complete!the!work!in!different!ways!so!are!taught!acceptance!and!tolerance!of!difference!through!this.!Students!are!able!to!develop!leadership!and!team!work!skills!within!our!mixed!ability!groupings!and!that!desire!to!help!other!students!with!SEN.!Mixed!ability!groupings!are!also!beneficial!to!students!with!SEN!where!they!are!able!to!deepen!content!knowledge,!team!work!and!appropriate!behaviours!can!be!modelled,!independence!and!self!monitoring!of!learning!can!be!fostered!through!these!interactions!also.!!5)!What!are!some!of!the!benefits!you!think!students!with!SEN!gain!from!being!in!an!inclusive!classroom?!!I!think!this!is!outlined!above.!Further,!students!are!able!to!gain!confidence!and!develop!positive!relationships!and!skills!needed!to!set!them!up!for!a!successful!future.!This!interaction!with!students!either!similar!or!greatly!different!to!themselves!is!an!important!feature!of!any!child’s!development.!!6)!What!are!some!of!your!concerns!when!including!students!with!special!needs!in!your!classroom?!!I!think!it!is!a!concern!that!at!the!moment!there!is!not!necessarily!enough!support!for!students!overall.!It!is!hard!to!find!a!balance!between!supporting!!
!
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students!with!SEN!yet!truly!including!them!in!our!classroom,!and!also!supporting!all!students!within!the!classroom!to!the!same!extent.!It!seems!that!often!students!with!SEN!could!get!more!attention!and!thought!during!planning!and!then!during!independent!work.!!Another!concern!can!be!not!knowing!enough!in!the!first!place,!so!the!first!few!weeks!or!term!one!are!really!trial!and!error!to!see!what!works!for!that!student!and!judging!whether!it!is!the!most!effective!mode!or!if!it!is!going!to!develop!that!student!to!their!full!potential.!With!this!is!the!idea!of!knowing!what!an!acceptable!or!reasonable!learning!trajectory!is!for!that!student.!We!don’t!want!to!limit!what!they!can!do,!and!at!the!same!time,!we!don’t!want!to!put!unreasonable!goals!or!expectations!upon!that!student!and!deflate!their!confidence!and!ability!to!risk!take.!!7)!What!do!you!think!are!some!of!the!essential!criteria/!qualities!for!a!successful!inclusive!classroom?!!I!think!developing!an!environment!of!inclusivity,!acceptance!and!open!mindedness!is!essential!in!any!classroom!and!in!the!development!of!student!thinking!and!interaction!in!general.!Being!able!to!model!these!behaviours!and!thinking!routines!is!essential!to!a!successful!classroom!and!is!inherently!inclusive!in!that!regard.!It!is!important!to!get!as!much!information!as!possible!about!that!student,!their!individual!needs,!strategies!or!tools!that!have!worked!in!the!past!and!(depending!on!the!SEN)!things!that!may!trigger!undesirable!behaviours!for!example.!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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The!openness!to!try!new!things!is!essential,!to!be!able!to!reflect!and!judge!!whether!something!is!working!and!how!we!can!go!about!inciting!a!different!or!more!desirable!outcome.!!!!Home@school!partnerships!are!pertinent!to!this!also,!maintaining!a!really!positive!relationship!where!initiatives!are!home!or!school!can!be!supported!and!carried!through!to!the!other!enables!an!easier!transition!for!the!student!and!enables!them!to!participate!to!a!greater!extent!so!to!not!be!seen!as!the!‘other’!in!the!learning!community.!!Putting!everyone!in!the!community!on!the!same!learning!trajectory!is!essential!also,!where!everyone!is!completing!the!same!work!to!achieve!the!same!goal.!While!some!students!may!get!some!extra!prompts,!guidance!or!even!just!a!template!to!help!in!achieving!this!they!are!not!isolated!to!a!different!set!of!work!that!is!‘at!their!level’!which!would!only!stigmatise!them!further,!limit!their!capacity!or!undermine!the!notion!of!inclusivity.!!I!think!ultimately,!the!viewpoint!that!each!student!has!their!own!learning!needs!and!styles!is!one!most!teachers!adopt!and!being!able!to!cater!to!that!on!a!daily!basis!shouldn’t!necessarily!change!because!one!student!is!specifically!identified!as!having!SEN.!As!a!teacher!I!do!all!of!the!above!things!for!all!of!my!students,!it!is!just!sometimes!for!students!with!SEN!there!can!be!more!information!and!learning!I!could!do!specific!to!their!needs.!!!!!
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Teacher$Julie$Interview$(Coded)$$
$
I:$Interviewer$P:$Participant$$I:!So!continue!about!the!…!P:!I!think!certain!special!needs!can!be!included!but!I!think!that!whether…!where!the!issues!are!so!bad!that!it’s!disrupting!the!rest!of!the!class!that!maybe!is!not!appropriate.!And!I!don’t!want!to!exclude!the!kids!but!maybe!for!things!like!Arts,!PE,!Music,!those!kinds!of!lessons,!they!could!be!included!but!I!think!there!are!certain!subjects!that!are!not!of!benefit!to!the!SEN!child!and!its!also!detrimental!to!the!mainstream!kids.!So,!in!that!instance!maybe!they!should!be!split!into!different!groups!but!maybe!it’s!not!very!practical.!I:!Um..!How!about!in!your!school?!Do!you!have!like…!where!did!take!out!the!children!with!Special!Educational!Needs!too?!!P:!There!are!some!teaching!assistants!who!do!that!but!for!reasons!unknown!to!me,!I!mean!I!teach!12!different!classes!a!week,!and!not!one!SEN!child!is!taken!out!of!my!group!by!TA!and!yet,!during!other!classes!they!would!take!out!kids!for!various!activities!but!during!my!classes,!no.!I!get!the!whole!lot!from!pre@readers.!I!have!one!child!
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at!P.2!who!reads!at!level!30.!While!my!kid!went!only!up!to!30,!he!possible!reads!higher!but!I!leveled!him!at!30.!He!can!Harry!Potter!novels,!exact!era!and!he!understands!them..p2.!So,!he!is!also!special!need.!!I:!Yeah..!P:!And!I!don’t!feel!that!he!particularly!benefits!from!my!class!either.!!I:!Hmmm!yeah.!I:!So!it’s!not!only!the!um,!behavioral!issues,!its!also!the!gifted.!I:!Like!umm..!Timmy?!P:!Tim..!he’s!bright!but!he’s!no!where!near!as!bright!as!!who!I!was!referring!to.!Timmy!reads!on!about!a!level!9!and!the!other!little!boy!I’m!referring!to!is!at!30!plus.!So…!I:!So!when!you!do…!like!you!have!these!higher!ability!groupings!right?!!P:!Yeah.!I:!So!for!example!that!boy…!the!one!you!are!talking!about,!the!Harry!Potter!boy..!P:!Yeah.!I:!He’s!probably!in!the!orange!group!right?!P:!Yes.!I:!!So!in!that!group,!do!you!still!give!him!the!same!level!of!the!task!or!do!you!make!it…!do!you!differentiate!it!even!for!him?!P:!We!have!only!two!levels!of!differentiation!on!the!worksheets.!Umm,!basically!if!you’re!sort!of!average!and!the!lower!ability!has!more!prompts.!I:!Okay.!P:!So!for!example,!if!you’re!doing!a!writing!exercise,!there!will!be!little!pictures!on!the!side!listing!some!vocabs!for!them!but!there’s!only!two!levels!of!worksheet!for!each!class.!So,!but!he!is!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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exceptional,!I!mean!it’s!that!one.!!But!for!our!classes,!it’s!two!levels.!I:!But!do!you..!so!they!only!have!like,!the!groups!only!get!two!types!of!tasks!like!one!is!for!the!lower!ability!and!one!is!for!the!average.!!P:!Hmm.!!So!actually!the!gifted!kids!are!not!being!stimulated!enough,!I!think.!I:!Yeah!yeah.!Umm..!P:!I!think!its!probably!because!there!is!too!much!focus!on!SEN!being!in!!the!negative!sense…!I:!Yeah!yeah…!P:!How!can!we!get!through!the!less!without!disaster!basically,!or!the!kid!falling!over!something!but!not!enough!emphasis!on!the!gifted!SEN.!I:!Um…!what!kind!of!benefits!do!you!think!students!with!special!educational!needs!can!gain!from!a!mainstream!classroom?!It!can!be!gifted!or!behavioral!issues,!any!type!of!special!needs.!!P:!I!think!some!type!of!SEN!kids!with!the!right!type!of!guidance!can!almost…!I!wouldn’t!say!catch!up!but,!assimilate!to!the!rest!of!the!group.!Some!of!them,!you!just!put!them!right!next!to!you,!you!literally!hold!their!hand!while!reading!the!book!in!the!guided!reading!group!and!they!will!really!come!out!of!their!shell.!I!think!with!enough!time!and!effort!from!the!teacher,!you!can!kind!of!get!them!on!track!and!willing!to!participate.!So!I!think!there!is!that!benefit.!I!mean!I!have!seen!kids!that!have!literally!thrown!chairs!at!each!other!in!p.1,!who!can!now!sit!still!with!their!classmates!and!participate!and!are!happy!to!see!me,!which!is!a!good!thing.!!But!there!are!always!going!to!be!those!ones!who!are…!he!is!literally!on!his!own!mission.!If!I!go!near!him,!he!will!tell!me!to!go!away!in!Chinese.!Other!kids,!you!show!them!a!little!!
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kindness,!like!offer!them!a!tissue!or!something!and!they!are!your!friend!for!life.!Whereas!others!they!don’t.!So!I!think!the!benefits…!there!are!definitely!some!benefits.!Some!of!the!kids!we!can!kind!of!pull!to!catch!up!with!the!rest!of!the!group!and!encourage!them,!so!maybe!I!think!in!the!socializing!aspect.!!I:!What!are!some!of!your!concerns!of!having!students!with!special!needs!in!your!classroom?!P:!That!they!will!take!time!away!from!your!average!student!and!obviously!issues!like!safety!because!if!they!never!speak!to!me!in!English,!I!don’t!know!what!their!understanding!is!like.!If!I!was!alone!with!a!child!like!that!and!there!was!a!problem,!how!would!we!communicate?!So!safety!is!a!big!issue!because!they!are!a!little!unpredictable,!I!mean!like!pushing!me!away.!Most!students!would!not!do!that!kind!of!thing,!so!that!is!a!concern.!!I:!Do!you!think!you!are…!you’re!school!is!providing!you!with!enough!support!to!cater!for…?!!P:!I!would!say…no!because!some!teachers!would!mention!to!me!that!particular!children!has!special!needs,!some!of!them!just!leave!me!to!work!it!!out!for!myself.!And!when!we!do!have!particular!needs,!like!I!said,!the!classroom!assistants!are!not!allocated!to!take!that!little!boy.!He!should!be!having!a!one@on@one!session!while!I’m!busy!with!the!other!kids,!but!he!isn’t.!Although!we!do!have!the!classroom!assistants,!umm,!I!would!honestly!have!to!say!no!because!in!this!case,!I!have!asked!this!child!to!be!taken!care!of.!Out!of!twelve!classes,!I!have!asked!for!one!!
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and!whether!there!is!not!time!available,!I!don’t!know!but!I!would!have!to!say!no.!I:!Okay.!What!do!you!think!are!some!of!the!essential!qualities!or!criteria,!for!successful!inclusive!classrooms?!Like!having!TAs,!a!number!of!TAs?!P:!Yes,!I!think!TAs,!your!classroom!environment!needs!to!be!suitable,!at!a!risk!of!being!shot.!These!tables!and!chairs,!for!example,!are!totally!unsuitable!for!children!because!when!we!do!writing!lessons,!I!counted!I!have!27!kids,!only!6!of!them!had!their!bottoms!on!the!chairs,!the!others!were!standing!because!the!furniture!is!not!suitable!and!they’re!not!misbehaving,!they!just!can’t!do!any!other!way.!So!it!think!we!need!help!and!a!child@!friendly!environment!would!go!a!long!way.!!I:!Any!other!views!or!comments!about!inclusive!education?!How!do!you!think!they!are!doing!in!Hong!Kong?!Do!you!have!any!idea?!!P:!Hmm.!I!guess!it!depends!on!the!school.!I!would!say!it’s!probably!not!enough!being!done!because!we!would!expect!kids!to!conform.!There!is!a!certain!standard!they!are!expected!to!achieve!and!that’s!it.!And!the!ones!who!!are!able!to!achieve,!why!don’t!they!get!to!fulfill!that!potential!because!of!just!being!in!mainstream!classrooms?!I:!Okay,!um…anything!else?!Any!other!views!about!inclusive!education?!P:!Probably!teachers!need!more!training.!!I:!Oh!right,!did!you!go!through!any!when!you!studied?!P:!I!still!don’t!know!enough!about!SEN!kids.!!!!
!!!!!!!!!!!!!!!!!!!!!!!
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I:!Yeah!I!studied!for!four!years!and!I!agree!with!that.!It’s!not!really!talked!about!much.!Like!I!had!one!whole!course!about!it!but!what!they!do!is!they!just!tell!you!what!is!it!is!but!not!how!you!can!help!in!the!classroom.!!P:!Yeah!I:!Like!they!just!tell!you!what!it!is!..!symptoms!and!what!the!child!does,!but!they!don’t!tell!you,!when!you!have!them!in!your!classroom,!what!you!do!with…!P:!What!to!do!with!them,!yeah.!And!the!other!thing!that!I!think!is!really!weird!is!that!even!when!the!school!can!see!there!is!a!problem,!they!have!to!ask!the!parents’!consent!to!have!the!child!tested!and!a!lot!of!the!parents!prefer!not!to!because!they!don’t!want!to!admit!that!there!child!is!less!than!average!or!normal.!And!so!the!child!doesn’t!get!tested!or!diagnosed!or!doesn’t!have!the!necessary!treatment.!So!I!think!maybe!we!also!need!to!educate!the!parents!on!the!benefits!of!a!diagnosis.!And!for!example,!I!said!there!was!one!little!boy!who!was!hitting!up!with!the!chairs,!at!one!stage,!he!went!on!medication!and!the!social!worker,!very!kindly!informed!me!and!asked!me!to!be!aware!of!it!and!it!was!interesting!because!the!child!definitely!went!through!some!bad!times!!but!he!eventually!got!used!to!the!medication!and!is!absolutely!great.!So!just!that!being!a!little!bit!aware!that!he!was!feeling!a!bit!tearful!and!whatever!so!that!I!could!try!to!encourage!him.!It!!!!!!!!!!!!!
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was!really!nice!to!know!what!was!happening!and!to!be!asked!to!please!keep!him!an!eye!on!him.!So!maybe!if!we!could!just!educate!the!parents!that!its!not!a!social!stigma.!There’s!lots!of!kids!with!SEN!and!I!also!think!they!associate!SEN!with!the!negative,!they!don’t!associate!it!with…!the!child!is!a!genius!locked!in!the!wrong!body.!So!maybe!we!need!to!educate!the!teachers!on!how!to!handle!them!and!educate!the!parents!on!getting!their!kids!diagnosed!and!not!hiding!it.!It’s!nothing!to!be!ashamed!of.!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Teacher$Jane$Interview$(Coded)$$
$
I:$Interviewer$P:$Participant$$I:!The!first!question!is!umm…!is!there!any!type!of!preparation,!for!example!different!teaching!materials!that!you!would!consider…!you!would!do!to!ensure!the!classroom!is!inclusive,!like!catering!for!SEN!students?!!P:!Well,!um…!in!the!past,!at!our!school!we!prepare!two!sets!of!worksheets.!One!is!called!Moon!and!the!other!one!Sun.!!Yeah.!The!one!set,!is!a!bit!easier,!we!provide!them!some!blanks,!yeah,!provide!them!a!cloze!passage!and!ask!them!to!fill!in!the!blanks.!But!for!the!high!achievers,!they!need!to!write!a!passage.!So!it!is!in!the!previous!year,!when!we!are!using!other!publications,!Oxford!at!that!time.!We!used!to!provide!them!two!sets!of!worksheets,!but!this!year,!we!change!to!a!new!publisher,!Friends!and!Family,!that!one…!we!don’t!have!those!materials!but!for!some!writing!tasks,!some!teachers!will!prepare!another!set!but!its!not!that!often.!And,!well!in!the!lesson,!we!use!the!same!materials!but!when!we…!sometimes!when!teachers!have!to!group!students!into!some!discussion!or!group!activities,!teachers!may!consider!!to!put!some!SEN!students!with!some!high!achievers!so!that!they!can!help!each!other.!!I:!And…!so!if!you!had!a!class!with!SEN!students,!what!kind!of!support!do!you!think!you!need!in!your!classroom?!P:!Well!it!depends!on!what!kind!of!SEN.!If!it’s!hyperactive,!or!attention@seek…!attention!deficit,!that!one,!then!I’ll!only!change!the!seat.!Sit!in!the!front!close!to!the!teacher.!If!its!dyslexia,!well!um…!maybe!sometimes!they!need!bigger!paper!to!work!on,!and!well,!um…autism,!they!need!some!more!encouragement.!I!!
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know!that!in!some!other!school,!they!got!some!um…!assistance!form!the!government.!They!will!have!one!teaching!assistant!to!provide!some!teaching!aids!like,!maybe!a!sand!board!for!them!to!write!letters,!because!some!students!learn!from!touch,!yeah,!different!sense!and!they!would!have!some!um…!enlarged!cards!or!some!cue!cards!remind!them!on!their!behavior.!But!at!our!school!we!don’t!have!such!materials!and!assistance.!I:!Yeah,!so!the!next!question!is!what!kind!of!support!does!the!school!need!or!the!education!bureau!can!give!to!support!students?!P:!Um…!well!I!think!the!best!support!will!be!extra!manpower!to!look!after!those!students!in!the!class.!Because!it’s!quite!tiring,!actually!teachers!find!it!frustrating!to!cope!with!different!abilities!students.!Sometimes!the!SEN!may!have!some!disruptive!behavior,!we!can’t!manage!to!teach!while!to!deal!with!the!behavior.!So!an!extra!manpower!will!be!the!best.!If!there!is!no!extra!manpower,!maybe!the!EDB!can!consider!some!more!seminars!for!teachers,!let!us!learn!more!how!to!deal!with!those!students.!As!I!know,!EDB!also!provides!some!courses!and!I!took!some!before,!yeah,!but!still!not…!very!enough.!I:!Because!I!know!some!teachers!who!took!that!course,!and!they!feel!like!it’s!not!effective!because!it’s!very…!what!they!learn!they!cannot!apply!in!the!classroom.!What!do!you!think!about!it?!P:!Those!are!some!classification!of!SEN!I’ve!learnt!in!those!courses!and!they!provide!us!some!methods!to!cater!their!!!!
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!learning!needs.!But!well,!um…!because!they!…!we!get!some!knowledge,!its!not!hands@on!dealing!with!the!kids.!Maybe!the!EDB!can!provide!some!education!psychologist!to!visit!all!schools!and!discuss!with!the!teachers!on!every!individual,!yeah.!And!also!have!some!lesson!observations.!We!can!try!to!implement!those!methods!in!the!lessons,!but!maybe!the!psychologist!can!tell!us,!yeah….!Its!still!not!enough!or!in!the!wrong!way,!so!we!can!make!some!amendments.!I:!Okay.!Do!you!think!students!with!SEN!should!be!included!in!the!mainstream!classroom?!P:!Hmm…!well!um…!because!there!is!some!categories!of!SEN,!I!think!if!students!with!um…!autism!or!dyslexia,!ADHD!they!can!be!put!in!the!school.!Not!only!can!they!match!with!the!Hong!Kong!syllabus,!the!education…the!academic!side,!but!they!need!to!make!friends!with!some…!I!can!say,!normal!kids.!They!have!to!learn!how!to!build!up!their!social!network.!But!for!the!…!um…!mentally!retarded!ones,!I!think!they!should!study!in!some!special!schools,!because!their!academic!results,!they!can’t!match…!catch!up!with!studies!and!they!will!be!frustrated.!Even!when!they!promote!to!secondary!school,!they!can’t!find!any,!maybe!eventually!they!go!back!to!special!school.!!!!!!!!!!!
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I:!Like!for!example,!you!talked!about!Autism,!do!you!think!just!the!mild!ones!can!integrate!or!do!you!think!even!severe…!those!with!severe!Autism?!P:!Well,!um...!I’m!not!sure!what!will!be!the…!I!don’t!know!what’s!the!difference!between!mild!or!severe!ones.!At!our!school,!we!have!a!few!Autism!students.!They!can!just!learn!with!others,!study!and!have!lesson,!but!maybe!they!keep!on…keep!on!asking!you!what!time!is!it,!time!to!go!home?!Or!maybe!when!you!share!things,!they!just!sit!still,!seems!they!are!daydreaming.!Yeah,!those!they!can!learn,!they!got!quite!high!mark.!But!very!severe,!like!they!can’t!communicate,!if!can’t!communicate!then!teachers!or!the!school!mates!cant!do!anything!to!them…!I:!So!depends!on!the!severity…!P:!Yeah,!if!very!severe,!then!maybe!a!special!school.!I:!Um…!what!are!some!of!your!concerns!when!you!have!some!students!with!SEN!in!your!classroom?!P:!Umm…!well,!if!there!are!some!SEN!in!my!classroom,!for!those!who!have!academic!problems,!I!will!have!lots!of!!encouragements!and!praise!them!highly!when!they!get!a!passing!grade!or!have!some!improvements!in!their!results!because!they!need!some!more!encouragement.!Yeah!and!they!need!to!be!praised!so!that!their!self!@esteem!can!be!build.!But!for!those!ADHD!students,!my!concern!is!that!they!uh…!they!have!to,!they!have!to!try!to!adapt!to!school!rules!even!they!actually!cant!control!much,!sometimes,!because!of!their!mental!problem,!they!need!to!perform!!!!!!!!
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some!obedient,!and!they!have!to!observe!the!school!rules.!And!their!parents!must!be!cooperating!with!school.!They!cant…!because!those!ADHD!students!maybe!um…!the!parents!are!those!we!often!contact,!due!to!their!behavior.!They!have!to!work!at!home!as!well.!Remind!the!kids,!or!if!they!have!any!training!outside,!know!how!to!cope!with!it,!problem!then!have!to!tell!us.!!I:!Um...!you!last!question,!what!do!you!think!are!essential!qualities!or!criteria!for!successful!inclusive!classroom?!What!do!you!think!there!should!be?!P:!Um…!well,!successful!inclusive!classroom!will!be!a!class!of!harmony,!yeah!uh…!those!SEN!students!make!no!different,!and!they!wont!be!!standing…not!be!stood!out.!Their!classmates!should!help,!provide!assistance,!no!discrimination!and!uh…!they,!the!SEN!students!know!their!weaknesses!and!boundaries,!and!they!try!the!best!to!just!merge!themselves!into!this!learning!environment.!!I:!So!for!example!this!can!be!achieved!through!maybe!if!there’s!a!TA!or!what!kind!of!support?!P:!Um…!well,!before!I!have!immersion!in!Australia,!there!is!a!TA!working!with!SEN!students!and!the!teachers!teach!the!same!thing!to!the!whole!class!and!that!TA!will!remind!him!or!her!special!things!or!give!her!some!special!tools!to!learn.!And!the!classmates!never!turn!at!the!back!or!look!at!that!kid!and!laugh!or!think!that!they!are!different.!When!they!have!discussion,!they!just!…!they!just!automatically!form!groups!with!them!and!share!freely.!And!sometimes!they!will!provide!assistance.!When!they!can’t!write!anything,!then!they!can!help.!SO!I!!!!!
!!!!!!!
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!!think!its!an!ideal!inclusive!classroom!that!I!have!ever!observed.!I:!Anything!else!you!would!like!to!add?!!P:!Well…!for!the!SEN!parents,!I!understand!that!they!have!a!lot!of!pressure!from!their!family!and!friends!!in!school!and!from!other!parents.!Because!I!know!that!some!parents!will!somehow!find!difficulties!to!let!their!kids!to!study!with!the!SEN.!Because!some!SEN!have!some!disruptive!behavior!and!the!parents!are!afraid!their!kids!will!be!hurt!by!them.!But!well,!the!society!has!to!understand!that!if!the!EDB,!if!the!EDB!support!that!kid!of!program!and!that!uh…!we!want!our!kids!to!learn!to!deal!with!different!people!in!the!future,!then!they!should!try!to!support...even!school!should!try!to!support!though!sometimes!we!can’t!provide!excellent!learning!environment!but,!we!try!to!support.!Because!in!the!future,!when!they!working!outside,!they!have!to!know!that!some!people!have!some!mental!or!emotional!problems,!they!cant!just!cut!them!out!of!the!work!place,!or!we!have!to!um…cultivate!their!moral!habits!of!helping!others!in!need.!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Teacher$Kate$Interview$(Coded)$$!!
1) Is$there$any$type$of$preparation$
that$you$do,$for$instance,$making$
differentiated$materials,$in$your$
lessons$to$ensure$effective$
teaching$in$an$inclusive$
classroom?$!Yes,!making!different!teaching!materials/grouping!in!the!classroom.!!!
2)$What$kind$of$support$do$you$think$
you$need$in$your$classroom$in$order$
to$help$better$cater$students$with$
Special$Educational$Needs$(SEN)?$$!A!trained!teaching!assistance!+!more!teaching!tools!e.g.!clay/sand!tray,!etc.!!
3)$Do$you$think$teachers$in$your$
school$are$being$provided$with$
enough$support$to$cater$for$SEN$
learners?$What$other$support$do$you$
think$the$school$or$the$Education$
Bureau$should$provide$teachers$
with?$!I!think!it!is!never!enough!to!provide!support!as!SEN!learners!are!increasing!and!each!of!their!progress!are!different.!!! !
4)$In$your$point$of$view,$do$you$think$
students$with$SEN$should$be$$
included$in$the$mainstream$
classroom?$Why?$!Yes,!to!encourage!them!to!learn!how!to!socialize/interact!with!others!and!learn!from!others!who!are!different.!!
$
$
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5)$What$are$some$of$the$benefits$you$
think$students$with$SEN$gain$from$
being$in$an$inclusive$classroom?$!Yes,!they!could!have!more!chances!to!interact!and!play/communicate!with!others.!!!
6)$What$are$some$of$your$concerns$
when$including$students$with$special$
needs$in$your$classroom?$!If!they!are!physically!active,!they!might!hurt!others.!!
7)$What$do$you$think$are$some$of$the$
essential$criteria/$qualities$for$a$
successful$inclusive$classroom?$
$$Open!minded@!good!class!culture/respect!Teachers!need!to!understand!the!individual!needs!!Enough!manpower!Different!teaching!tools/materials!!!!!!!!!!!!!!!!!!!!!!!!!!!
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!
Teacher$Amy$Filed$notes$$(Coded)$$
$Background!of!students!with!SEN:!1!student!with!special!educational!needs!(High!functioning!Autism!with!emotional!problems)!Lesson:!Reading!lesson!Classroom!setting:!All!students!are!seated!in!front!of!the!classroom.!!
" The!boy!was!generally!very!active!in!class.!He!is!always!raising!his!hands!to!answer!Amy’s!questions.!
" The!boy!engages!in!classroom!discussion.!
" However,!when!Amy!does!not!pick!him,!he!gets!upset!very!quickly.!!
" Amy!has!set!a!classroom!environment!where!other!children!consoles!the!boy!and!makes!him!understand!that!it’s!okay!to!give!other!people!chances.!Amy!reinforces!this!throughout!her!lesson.!!
" When!Amy!conducts!a!mini!pair@share!to!allow!students!to!share!their!answers,!the!boy!with!Autism!cannot!find!a!peer!to!talk!to.!!
" Amy!created!a!very!respectful!and!understanding!classroom!environment!for!all!her!learners.!There!are!obvious!evidence!of!trying!to!promote!inclusive!practices!in!the!classroom.!!!!!!!!!!
(
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!!!
Teacher$Amber$Filed$notes$$(Coded)$$!Background!of!students!with!SEN:!1!student!with!special!educational!needs!(Physical!disability)!Lesson:!Reading!lesson!Classroom!setting:!All!students!sitting!in!front!of!the!classroom!in!a!circle.!Boy!with!SEN!is!mixed!in!the!circle.!All!students!have!their!notebooks!and!stationary,!the!boy!has!his!iPad.!!!!
" Student!with!physical!disability!has!difficulties!catching!up!when!writing!in!class!due!to!the!physical!disability!in!his!hand.!!
" The!boy!is!provided!with!an!iPad!to!help!him!jot!down!his!thinking!and!thoughts!while!the!rest!of!the!class!uses!their!papers!and!pencils.!!
" An!activity!of!filling!out!a!chart!is!also!done!on!his!iPad!while!others!work!on!papers.!!
" Amber!gives!boy!individual!support!when!the!whole!class!is!carrying!out!prediction!thinking!time.!!
" Students!are!required!to!make!prediction,!ask!questions!and!summarize!the!book!they!have!discussed.!After!the!class!completes!this!task,!the!children!go!for!independent!reading!time.!!Since!the!SEN!learner!works!slower!than!the!rest!of!the!class,!Amber!goes!to!help!him.!She!stays!with!him!and!completes!the!!!!!!
!!!
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$
$
" task!together!on!his!iPad,!giving!him!individual!attention.!!
" Amber!also!provided!the!flexibility!of!allowing!the!SEN!learner!to!talk!about!the!predictions!he!has!made!rather!than!jotting!it!down!on!the!iPad.!!
" Overall,!there!were!evidence!of!including!the!SEN!learner!in!the!class!and!providing!flexibility!to!aid!his!learning!process.!!
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!!!!
Teacher$Julie$Filed$notes$$(Coded)$$
$Background!of!students!with!SEN:!1!student!with!special!educational!needs!(behavioral!problems)!Lesson:!Phonics!lesson!Classroom!setting:!Julie!co@teaches!with!another!teacher!in!this!lesson.!Students!are!seating!on!stools!in!front!of!the!classroom!in!rows,!in!their!ability!groups.!!!
" SEN!learners!are!put!into!ability!groups!according!to!their!abilities!!
" Boy!with!SEN!not!engaged!in!the!lesson!(exhibiting!obvious!off@task!behavior)!
" Disciplined!by!second!teacher!from!time!to!time!during!the!lesson!
" Short!attention!span,!constantly!disturbing!peers!around!him!!
" In!order!to!calm!him!down,!second!teacher!sits!besides!him!for!a!while!
" Julie!tries!to!encourage!the!boy’s!participation!by!sitting!next!to!him!when!the!second!teacher!teaches,!encourages!him!to!read!the!vocabulary!!
" Julie!also!encourages!him!to!come!to!the!front!of!the!classroom!and!participate!by!sticking!the!correct!vocabulary!item!on!a!laminated!reader!
" Julie!adopted!some!teaching!strategies!to!provide!inclusion!of!all!learners!in!her!lesson:!(i) Every!child!has!the!chance!!
$!!!!!
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!! (ii) to!pick!the!correct!sound!of!a!word!spoken!by!the!teacher.!This!is!done!through!turn@taking.!!(iii) Every!child!has!a!small!card!with!a!sentence.!They!have!to!read!out!the!sentences!aloud!and!the!child!with!the!next!card!has!to!listen!attentively!for!their!turn.!E.g.!!Student!A:!I!have!beautiful.!Who!has!big?!Student!B:!I!have!big.!Who!has!lazy?!Game!cannot!be!completed!without!the!participation!of!every!child.!(iv) In!order!to!practice!vocabulary,!every!child!is!shown!a!card!to!read.!Julie!goes!around!the!classroom!and!shows!the!card!to!the!child,!he/she!has!to!read!it.!!
" Overall,!little!attention!was!given!to!the!boy!with!SEN.!Julie!tried!to!encourage!his!participation!in!the!lesson!but!the!boy!did!not!cooperate.!The!second!teacher!spent!most!of!the!time!in!“disciplining”!the!boy!to!behave!properly.!!
" Other!peers!were!generally!disturbed!by!the!boy!with!SEN.!They!were!observed!asking!the!boy!to!stop!moving!around!and!to!listen!to!the!teacher.!!!!!!!!!!!!
!!!
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Teacher$Jane$Filed$notes$$(Coded)$Background!of!students!with!SEN:!1!student!with!SEN!(learning!difficulties)!Lesson:!English!lesson!!Classroom!setting:!Students!sit!in!rows!in!the!classroom.!The!class!size!is!relatively!big.!There!are!32!students!in!the!class.!The!SEN!learner!sits!at!the!very!back!of!the!classroom.!!!
$
" The!learner!seems!to!be!engaged!in!the!lesson!from!time!to!time.!!
" He!is!quite!eager!to!participate!in!the!lesson.!He!can!be!seen!raising!his!hands!to!answer!questions!but!is!seldom!called!upon!to!answer!them.!!
" The!learner!is!able!to!follow!Jane’s!instructions.!!
" During!group!activity,!the!learner!is!not!participating.!However,!no!attempt!of!encouraging!his!participation!is!observed.!He!is!largely!ignored!during!this!part!of!the!lesson.!
" Jane!does!give!the!SEN!learner!the!opportunity!to!answer!at!least!2!times.!!
" Overall,!teacher!interaction!and!support!provided!to!SEN!learner!is!inadequate.!!
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!
Teacher$Kate$Field$notes$$(Coded)$!Background!of!students!with!SEN:!4!students!with!SEN!(Dyslexia,!Autism,!Gifted,!Hyperactive)!Lesson:!English!lesson!!Classroom!setting:!Kate!co@teaches!with!another!teacher!in!this!lesson.!There!is!also!one!teaching!assistant!who!helps!during!the!lesson.!Students!are!seating!on!stools!in!front!of!the!classroom!in!rows.!!!
" Kate!puts!in!a!lot!of!effort!in!including!the!learner!with!hyperactivity.!The!boy!is!given!the!role!of!a!“little!teacher”.!He!helps!Kate!to!give!points!to!groups!and!stick!pictures!on!the!board.!Different!roles!are!given!to!him!to!keep!him!busy!during!the!lesson.!!
" Gifted!learner!is!very!attentive!and!engaged!in!the!lesson.!He!is!always!willing!to!answer!the!questions.!He!is!sometimes!nominated!to!answer.!In!other!instances,!Kate!reminds!him!to!let!other!students!to!try!to!answer!the!questions.!!!
" Boy!with!Autism!is!not!engaged!in!the!lesson.!Although!he!doesn’t!disturb!his!classmates!around!him,!it!is!unsure!whether!he!is!paying!attention!to!the!teacher.!No!chances!of!participation!or!encouragement!to!participate!from!teachers!to!be!observed!!!!
" During!group!work,!the!boy!with!behavioral!problem!was!disengaged!and!playing!in!the!corner!of!the!classroom!on!the!floor.!No!attention!was!given!to!him.!!
!
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Teacher$consent$form:$$!
THE UNIVERSITY OF HONG KONG 
Faculty of Education 
 
30th October 2013 
 
Dear (Teacher), 
 
 Teacher beliefs and practices towards inclusion: A comparison between 
Hong Kong and Victoria 
 
My name is Nasirah Qudrat. I am an undergraduate student at the University of Hong 
Kong in the Faculty of Education. I am conducting a research study as part of the 
requirement in my Bachelor of Education degree, and I would like to invite you to 
participate in my study.  
 
For my study, I am looking into teachers’ beliefs and practices on the inclusion of 
learners with special educational needs in the mainstream classroom. If you decide to 
participate, you would be asked to complete questionnaires about your beliefs of teaching 
students with special educational needs. Questionnaires will be sent to you via email. 
Lesson observations of your lesson will also be conducted. Only one lesson will be 
observed per teacher. The time for the lesson observations will be mutually agreed on 
with the school and teachers. You will also be required to engage in interviews via e-mail 
to further discuss your views on inclusive education.  The e-mails will only be reviewed 
by me for analysis and transcription for my study. The data collected for the purpose of 
the research will be destroyed after analysis.  
 
If you feel uncomfortable answering some of the questions, you do not have to answer 
them if you do no wish to. Also, participants in the study can withdraw from the study 
without any consequences at any time. Although there will be no compensation for 
participation in this study, I hope that your participation in this study will help your 
school and other schools in the community to develop a better understanding and 
approach towards inclusive education.  
 
Participation is confidential. All data for the study will be kept in a secure location on my 
password-protected laptop with me in my household and only I will have access to them. 
The results of the study will be published as a dissertation for the University, but your 
identity will not be reveled in the paper. All data collected for the study will be 
immediately deleted after the submission of the dissertation report next May. 
 
If you have any questions regarding my study, I will be happy to answer them. You may 
contact me at (852) 6647 9361 or qnasirah@hku.hk or my dissertation supervisor, Dr. 
Cheri Chan at (852) 2219 4557 or yycheri@hku.hk if you have study related questions or 
problems.  
92!
 
Thank you for your consideration. If you would like to participate, please return the reply 
slip attached below via e-mail.  
 
With kind regards, 
Nasirah Qudrat  
Contact number: (852) 6647 9361 
E-mail: qnasirah@hku.hk 
 
----------------------------------------------------------------------------------------------------------- 
Reply slip 
 
I have read the information contained in the letter about the above titled study, which 
describes what I will be asked to do if I want to participate in the study; and, 
 
I wish/do not wish to participate in the study.  
 
 
 
 
____________________________    ________________________ 
Signature      Date !!!
